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ABSTRACT

This project reported on the results of a study carried out at Cun (Corporacion unificada
nacional de educacion superior ) which aimed to implement Cooperative Language Learning as
methodology and observe the effects on the students‟ interaction of A2 level. This study
brought together the fields of cooperative language learning through three constructs which were
cooperative language proposals, constructivism and cooperative language learning strategies to
create optimal learning experiences for students .The purpose of this research study was to
identify the effects of cooperative learning on student‟s interaction. Even though this study was
limited in duration and scope, the results clearly supported earlier research on cooperative
learning. The researchers found that learners were more responsive, more interested in learning
and more active participants in class.
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Chapter One
Introduction

1.1- Background
First of all, language learning is one of the most visible issues nowadays since the connection
among people from different countries is more frequent and convenient than ever.
Consequently, people need a lingua franca, usually English to communicate. English has become
the medium for transactions or transmissions. As a result, studies about English as foreign
language (EFL) have been conducted to help not only English learners but also English teachers.

Cooperative language learning (CLL)

Cooperative language learning is an instructional method to promoting linguistic development
of learners of English as a social language ( kagan, 1994) . Cooperation means working together
to accomplish shared goals. Within cooperative situations, individuals seek results that are
beneficial for all members of a group. Students work together to maximize their own and each
other‟s learning. It may be contrasted with competitive learning in which students work against
other‟s work by themselves to accomplish academic goals and they do not cooperate with each
other to get those goals.

It has been pointed out by some research that in cooperative learning group, members of a
cooperative group generally meet all reasonable learning expectations as achievement of
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academic goals. In cooperative groups, students work together on specific tasks or projects in
such a way that all students in the group benefit from the interactive experience. Cooperative
learning group may be particularly useful for weak students like in the case of our problematic
situation which was that we observed low: students‟ interaction.

1.2-. Rationale for the Study

Considering that students at Cun manifested low interaction, this focused on establishing what
was the impact of implementing cooperative language learning and its effects on the students‟
interaction of A2 level in an English class at Corporacion unificada nacional de educacion
superior ( Cun) . We consider that CLL helps improve interaction and even though at the
beginning of the process of implementation of this research, students were a little bit reticent
about the effects, at the end of this study it was proven that CLL effectively helps students‟
interaction in an English classroom.

In order to implement CLL, we used different cooperative strategies to create optimal
learning experiences for students. Some of these strategies were: think-pair-share , rally
table ,numbered heads together ,show down, scrambled sentences, role- play, information- gap,
problem solving, decision-making ,opinion exchange and they will be further explained in the
instructional design chapter.

We adopted a qualitative research paradigm because we needed to describe, explore and
discover the implication of implementing cooperative langue learning at “Cun” . In order to
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achieve these purposes, we analyzed data collected with journals, self evaluation formats, and
focus interviews.

When we started this project, we noticed that there was little interaction between students
because they were of different programs. Secondly, we realized that certain tasks were too
complex for a single individual and required cooperative efforts. It was with this in mind that we
decided to investigate other teaching strategies.

We needed to find a teaching strategy that allowed a better interaction. For maximum learner
participation, we thought about a method that would encourage learners to play a more active
role in their learning. We therefore needed to adopt an approach that would be more learnercentered, an approach that would encourage learner interaction. For this reason, we choose
cooperative learning method to encourage active learning and interaction.

In addition, cooperative language learning has been an effective instructional method in
promoting linguistic development of learners of English as a social language as has been stated
by Kagan, (1998). Based in his concepts we pursued this method because it was proved to be
beneficial for all members of a group. In an ideal setting, students work together to maximize
their own and each other‟s learning.

Also, through cooperative language learning, as teachers, we achieved several important goals
at the same time. First, cooperative learning helped us to increase the performance of all
students. Second, cooperative learning built positive relationships between students. Through
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this, students valued the diversity of the other. Third, this method gave students the experience
they needed to achieve a healthy social, psychological and cognitive development. This means
CLL encouraged students and teachers to built knowledge on the basis of common social
values and promoted the capacity to understand, share and expand information about a specific
topic.

For both, students and teachers, cooperative environment was a space for common
interaction and continuous learning, where paradigms of individualistic accomplishment can be
changed because teamwork meant a space to share, to get to know each other more openly
through interaction and to have fun in English Language Lessons (EL Lessons) as long as they
followed some teamwork rules.

Finally, according to our objectives we carried out our project through three different
categories for approaching the impact of implementing cooperative language learning in English
at CUN in students of basic level those categories were: learning to work together with a
collective participation, interacting with my classmates, discovering students perceptions about
CLL.

1.3-Statement of the Problem

This project wanted to improve a problem observed in a group of students at Cun during the
teaching practice context. Throughout our observations and our experience during the first
semester of teaching practice, it was evident that there was a problem when students worked in
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groups. As a result, we noticed in students some important issues concerning their English
learning process not only regarding their English skills, but also their interaction. One of the key
facts was that they came from different university programs, this means that they did not know
each other very well and it brought certain types of difficulties in their interaction such as : lack
of communication , poor problem solving skills , the low capacity to share and understand
others‟ opinions and the lack of respect towards classmate work . For this reason, teaching a
foreign language at Cun through cooperative language learning (CLL) became very important
because students could develop the acquisition of a foreign language, and it helped students learn
about collaboration, helping and making an effort to recognize each other.

1.4-Research Question
What is the impact of implementing cooperative language learning on the students interaction
of A2 level in the English classroom at Corporación Unificada Nacional de Educación

1.5. Objectives of the study

Our general objective was to identify the impact of implementing cooperative language
learning on the students‟ interaction of A2 level in the English area at Cun.
Our specific objectives were:
To establish the students´ role of cooperative language learning in the classroom
To analyze students‟ perceptions about the implementation of CLL and its effects on
interaction in an English classroom
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Chapter Two
Theoretical Framework

The central topic that this project covers was the impact of implementing cooperative language
learning at Cun in students of A2 level”. In order to see that we used as main theoretical tools
the concepts of previous studies on CLL, cooperative learning, constructivism and cooperative
language learning

2.1-Previous studies on CLL

Firstly to understand the context of studies on cooperative language learning we took in mind
previous studies related to CCL, one of them is the Jia‟s study (2003). This study was carried
out with high school students in the United States. The research aimed for students to understand
input and output and the developments of negotiation. The Jia‟s study (2003) holds and wanted
to demonstrate that effective language learning depends on structuring social interaction to
maximize the needs of communication in the target language. For example, students distributed
into six groups in a class can get six times as many chances to talk as in full-class association.
The results of this research showed that Cooperative language learning makes natural, shared
contexts, where learners listen to each other, ask question, and explain issues. Group interaction
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assists learners in negotiating for more comprehensible input and in modifying their output to
make it more comprehensible to others. In cooperative group settings, when communicating in
group work, students need to make them understood so they adjust their language to suit the
members of that group. Jia‟s study found that there is a much developed quantity of logical input.

A survey research on pair-group work conducted by Long and Porter with twenty five
students in San Francisco State University showed that the use of group work in classroom
designate that learners produce more, use longer sentences, and do not speak any less
grammatically in group work than they do in teacher-fronted lessons. Those students spoke in
more than one way on the same theme, confirming that those students were able to listen to and
understand language from numerous bases and to get modeling and feedback from their peers.
The outcomes of the study showed collaboration drives students to create more precise and
correct language, which itself offers input for other students. Therefore, cooperative language
learning is appreciated in the oral practice and listening comprehension.

Secondly, we find the following research made by Shu-Fen Chen (2005) .The purpose of this
research was to investigate whether the implementation of Cooperative Learning (CL) activities,
incorporating the theory of Multiple Intelligences in college EFL classrooms will have a positive
effect on students‟ language proficiency and attitude. A quasi-experimental study was developed.
The site of this study was in an EFL classroom in a Taiwanese College. The subjects were from
the researcher‟s three English classes at Chung Hwa Institute . Many learning activities based on
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Gardner‟s theory of Multiple Intelligences were used while a Cooperative Learning approach
was practiced.

The data for this study was collected from three sources. One was from the subjects‟
questionnaires on attitudes and on motivation, regarding Cooperative Learning and Multiple
Intelligences. Another was from student interviews. The third was from the students‟ test scores
on their language proficiency tests. The results of the study showed that the experimental group
that was taught using the ideas based on CL and MI outperformed the group based on CL, and
the control group, on the Simulate English General Proficiency tests for the four language skills.
Though there were no significant differences among them within this short-time study, the
motivation in learning English was enhanced a great deal for the experimental group that was
taught using the CL and MI ideas. Based upon the insight gained from this study, CL, MI, and
Language Learning Center were thus recommended to be integrated into the Junior College
English curriculum. Pedagogical implications for the application of CL and MI in an EFL
classroom were developed. Above all, suggestions for teacher development in CL and MI were
proposed. Finally, suggestions for future research have been recommended.

Thirdly, we added the following research made by Hui-Chuan Liao (2005) .the purpose of
this study was to examine the effects of cooperative learning on EFL students in Taiwan, a 12week quasi-experimental pretest-posttest comparison group research study was designed. Two
college classes (42 students each) in Taiwan participated in the study, one receiving grammar
instruction through cooperative learning and the other through whole-class teaching. Three

20

specific research questions guided the study. The first looked at effects of cooperative learning
on motivation, the second on out-of-class strategy use, and the third on grammar achievement.
Additional exploratory questions examined these results across subgroups within each class as
well as the relationships between the dependent variables. Data were collected via learners‟
pretest and posttest scores on the dependent variables. the data were analyzed with mancovas,
one- and two-way ancovas, simple effects, and pearson correlations.

Cooperative learning was found to have large positive effects on motivation and strategy use,
and medium-to-large positive effects on grammar achievement. Overall, the findings indicated a
consistent pattern in favor of cooperative learning over whole-class instruction in teaching the
Taiwanese learners English grammar. The results of the exploratory questions indicated that
cooperative learning facilitated motivation and strategy use of learners across all subgroups, but
more so with those performing at higher and lower levels. Grammar achievement of learners at
higher and lower levels was affected positively. Additional analyses also indicated cooperative
learning positively affected learning at higher cognitive levels. Implications for future research
and for curriculum and instruction are addressed.

Fourthly, this research was made by Clare M Mcakister (2009). The purpose of this research
was : Cooperative learning was a widely researched pedagogy that has received very positive
research results in the USA and Canada. In the last few years this pedagogy has been adopted by
a number of schools in Scotland and by one Local Authority as a major area of investment in
training. At the same time, a new curriculum, called Curriculum for Excellence, is being
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introduced in Scotland that will bring significant changes to current practice. Underpinning this
new curriculum is the development of the „four capacities‟ of successful learners, confident
individuals, effective contributors and responsible citizens. To achieve the aims of Curriculum
for Excellence there will need to be a change in how schools are organized and in the approaches
to learning and teaching that take place in our classrooms. This has implications for the
continuing professional development (CPD) of teachers as there is a requirement, in the new
curriculum, to provide more active learning in the classroom. This thesis has developed from a
personal interest in the capacity of cooperative learning to include and engage learners and,
therefore, its ability to promote active learning. This thesis argues, through the literature and
research data reviewed, and the evidence of the research undertaken as part of this project, that
cooperative learning is an effective way to support, and therefore develop, the four capacities of
Curriculum for Excellence.

Moreover, the following research was made by Chan Su Hoon (2004). This research was
concerned with the social psychology of cooperative learning and its effects in cognitive and
social-emotional domains. It comprises two main studies and two exploratory studies undertaken
during two 10-day, 16-hour learning intervention programmes for Maths Word Problem-Solving
(MWPS), respectively for 285 and 451 Grade-5 students in Singapore.Study 1 used a quasiexperimental design to investigate the outcomes of task-structures in an Individual Learning
condition and three dyadic Cooperative Learning conditions that varied in the key elements:
positive interdependence, individual accountability and group goals. The results indicated that a
Cooperative Learning condition with a high level of positive interdependence in combination

22

with a low level of individual accountability resulted in significantly lower MWPS academic
achievement and peer-self-concept outcomes than the other conditions; whereas the other
Cooperative conditions with lower levels of positive interdependence did not differ significantly
from the Individual Learning condition in MWPS academic outcomes but produced better peerself-concept outcomes. The discussion theories how task-structured positive interdependence in
cooperative conditions can potentially be so rigid that it limits individual control in overcoming a
dyadic partner's error. In turn, this increases the likelihood that members of dyads would 'sink
together' (rather than 'swim together') - which appears to produce relatively worse MWPS
academic outcomes as well as being detrimental to peer-self-concept outcomes. Therefore,
optimal cooperative learning conditions for mathematics should allow interaction amongst
student partners but not preclude individual control over any stage of the learning task.

Study 2 comprised three interrelated investigations of the effects of rewarding learning
behaviours and the effects of ability-structures on Individual, Equals (homogeneous) and Mixed
(heterogeneous) dyads. All children were eligible to be rewarded for their own MWPS academic
mastery achievements, but comparison groups in each of the ability-structures were either
eligible or not eligible to be rewarded for displaying target learning behaviours (LB-Rewards or
No-LB-Rewards). The academic programme was based on Polya's problem-solving strategies of
understanding the problem, devising a plan, carrying out the plan, and checking the results.
Children in all learning conditions were instructed to use these problem-solving strategies and,
according to their differently assigned learning conditions, to use learning behaviours (LB-s)
either 'for helping oneself' in Individual conditions or 'helping one's partner' in Equals and Mixed

23

conditions. In 'LB-Rewards' conditions, teachers rewarded the children's displays of the assigned
behaviours for learning alone or learning together, whereas in 'LB-No-Rewards' conditions they
did not. The investigation in Study 2a encompassed the same dependent variables as Study 1.
The results indicated that for maths (MWPS), Learning Behaviour rewards were detrimental to
Individual Learning conditions with significantly lower MWPS gains when the rewards were
used compared to when they were not, whereas the opposite pattern was found for Equals where
the effects of Learning Behaviour significantly enhanced MWPS outcomes. For peer-selfconcept, effects varied across the Cooperative conditions' Learning Behaviour rewards
conditions. An exploratory analysis of High-, Low- and Medium-ability revealed patterns of the
inter-relationships between ability-structures and effects of rewarding.

Study 2b is exploratory and involved traversing the traditional theoretical dichotomy of
individual vs social learning, to develop a measure combining them both in 'self-efficacy for
learning maths together and learning maths alone'. The effects of the various experimental
conditions on factors in this measure were explored, allowing detailed insight into the complex,
multi-dimensional and dynamic inter-relationships amongst all the variables. The findings have
been developed into a theory of Incentive-values-Exchange in Individual- and Cooperativelearning, arguing that there are four main cooperative learning dimensions - 'individual cognitive
endeavour', 'companionate positive influence', 'individualistic attitudes development' and 'socialemotional endeavour'. The argument is that students' motivation to learn cooperatively is the
product of perceived equalization of reward-outcomes in relation to each dyadic member's
contributions to learning-goals on these dimensions. Hence, motivation varies across ability-
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structures and reward-structures in a complex manner. A further proposition of the theory is that
social-emotional tendencies and biases form a dynamic system that tends to maintain dyadic
partners' achievement levels relative to their ability-positioning

Study 2c is exploratory and extends Study 2b by illustrating its Incentive-values-Exchange
theory. Samples of children's written descriptive reflections of their experiences in cooperative
dyads are provided to illustrate the point made about the children's relationships and effects on
each other for each of the factors on the individual- and cooperative-learning scales. As such,
this section of the thesis offers a parsimonious explanation of cooperative learning and the
effects of various learning conditions on the integrated cognitive, social and emotional domains.

Practical implications in light of the study's findings of optimal conditions include the
possibility of practitioners more closely tailoring cooperative learning conditions to meet the
academic or social-emotional needs of learners at specific ability levels. Future directions for
research include testing some of the learning dimensions and proposed theoretical configurations
for them using controls identified by the statistical analyses together with qualitative
observations, and further developing new methodologies for investigating the socialpsychological causes and consequences of learning motivation.

On the other hand, , according to Saovapa Wichadee (2010) The purposes of her study were
to examine the effectiveness of cooperative learning approach in reducing foreign language
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anxiety and to investigate its impact on language proficiency of 40 sophomore students enrolled
in EN 211 course in the second semester of 2009 academic year at Bangkok University. Three
instruments employed were the standardized Foreign Language Classroom Anxiety Scale
(FLCAS) (Horwitz, Horwitz, & Cope, 1986), two proficiency tests covering reading and writing
skills, and a semi-structured interview. The pre- and post- scores from the questionnaire and the
tests of the group were calculated for descriptive statistics and compared using a paired sample ttest measure. It was found that the students‟ top five sources of language classroom anxiety and
overall language anxiety were significantly decreased. In addition, they obtained higher language
proficiency scores for the post-test than the pre-test at the significance level of .001 after learning
through this approach. The students also had a favorable attitude toward cooperative learning as
a whole.

Finally, in Bogota-Colombia Fernando Parga applied a research in deprived socio cultural
contexts like those characterizing the suburbs of Bogotá, cooperative learning (CL) appears as an
alternative to cope with student problems of interpersonal communication and conflict derived
largely from gossiping, information distortion, and verbal aggressiveness that result in an
inappropriate learning environment. As a result of implementing this action research study with
8th graders in a public school of Usme, in the southeast of Bogotá, students‟ original negative
influence over their peers turned into positive mediation, featured by peer monitoring, peer
correction, and peer feedback. Such a change, which was evident in class audio and video
recordings, as well as successful CL task development, occurred thanks to the joint establishment
of rules for cooperative interaction with their corresponding roles, functions, times, and spaces
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immersed in the implemented CL structures of interaction. This way, students raised awareness
of the crucial factors involved in effective oral communication and the importance of reporting
information accurately for well-informed opinions and decisions. Students‟ improvement in the
oral communication processes contributed significantly to a better classroom social environment
for learning.
2.2.Cooperative Learning proposals

Many studies have been done to discuss cooperative language learning (CLL) as a teaching
method, along with its history, its effects and its implication for learners and teachers . These
studies started in the 1970s in the United States and Israel. These countries started to propose and
study cooperative learning models for classroom context. There was a strong emphasis on
cooperative learning and it was the origin of the purpose of cooperative learning to classroom
teaching (Kessler, 1992). Generally, they asserted that cooperative learning is important in the
interaction between students, so when this project began, we saw that cooperation for us was not
an easy job for a group of students where one student did all the work and the others put their
names on the paper. It was not having students sit side by side at the same table to talk with each
other as they did their individual assignments. It was not having students doing a task
individually with instructions that the ones who finish first are to help the students with problems
in English.

More recently, researchers and theorists such as Johnson & Johnson (1999), Slavin (1983)
and Kagan (1992) have developed specific instructional approaches for collaborative learning.
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According to Kagan , the primary aims of cooperative learning are to show how to organize
learning groups and to provide structured learning activities, for example : think-pair-share ,
numbered heads together ,scrambled sentences, role- play, problem solving, decision-making
,opinion exchange. Also, we saw that researchers put forth various definitions of cooperative
learning. Slavin (1983) defines it as a process by which learners work together in groups to
„master material initially presented by the teacher‟. In addition, Johnson &Johnson and Holubec
(1998) say that cooperative learning is a variety of concepts and techniques for enhancing the
value of learner-learner interaction. Similarly Kagan (1992) regards cooperative learning as
learners working together in small groups on a structured activity. Learners were individually
accountable for their work, and the work of the group as a whole is also assessed. Cooperative
groups work face- to-face and master the work as a team. According to this information, it was
important to reflect on the support one person could offer to another within a learning context
and all the benefits that working together represented for people. In that sense, in our thesis we
worked with the idea that cooperative learning was when students worked to achieve goals in
order to have a learning process through interaction. In this way the language was learned in
teams taking into account the individual task for each student. Also, we thought that if students
could increase their interaction, they could show different levels of ability, previous knowledge
could increase the positive student‟s results in academic achievement, social behavior, and
affective development through a variety of learning activities to improve their understanding of a
subject . Hence, each member of a team was responsible not only for learning what is being
taught but also for helping teammates learn, thus creating an atmosphere of achievement.
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Students worked through the assignment until all group members understand and complete it.
For this reason cooperative learning was viable for students.

On the other hand, there was a difference between simply having learners work in a group and
structuring groups of learners to work cooperatively .A group of learners sitting at the same table
doing their own work, but being free to talk with each other as they work, is not structured to be
a cooperative group .According to Johnson, Johnson and Smith (1998) a cooperative learning
strategy consists of five key components:

2.3-Key elements of CLL

2.3.1-Positive interdependence: The success of the individual was linking to the success of
the group; individuals succeed to the extent that the group succeeds meaning that learners were
motivated to help one another accomplish group goals. The principle of the cooperative group
was the development positive interdependence among team members. This principle helped
students about differences they may sense among themselves as the gender, racial, cultural, and
linguistic. Students needed to have access to activities in which they learned to depend on each
other as they ask for and receive help from one another.
Positive interdependence was the belief by each individual that there was value in working
with other students and that both individual learning and work products could be better as a
result of collaboration. The following quotes illustrate different perspectives on positive
interdependence:
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“Positive interdependence is linking students together so one cannot succeed unless all group
members succeed. Group members have to know that they sink or swim together” ( Johnson &
Johnson , Holubec,1998).

“When students clearly understand positive interdependence, they understand that each group
member‟s efforts are required and indispensable for group success and each group member has a
unique contribution to make to the joint effort because of his or her resources and/or role and
task responsibilities” ( Johnson & Johnson , Holubec,1998).

“Positive goal interdependence ensures that the group is united around a common goal, a
concrete reason for being, such as learn the assigned material and make sure that all members of
your group learn the assigned material” ( Johnson & Johnson , Holubec,1998).

As a result, positive interdependence was effectively structured when group members
perceived that they were linked with each other in a way that one cannot succeed unless
everyone succeeds. Group goals and tasks, therefore, must be designed and communicated to
students in ways that make them believe they sink or swim together. When positive
interdependence was solidly structured, it highlights that (a) each group member's efforts were
required and indispensable for group success and (b) each group member had a unique
contribution to make to the joint effort because of his or her resources and/or role and task
responsibilities. Doing so creates a commitment to the success of group members as well as one's
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own and is the heart of cooperative learning. If there was no positive interdependence, there was
no cooperation.

Concise examples of how positive interdependence might be incorporated into course
activities may also provide a better understanding of this important element. According to
Johnson & Johnson , Holubec (1998), we could see the following strategies about positive
interdependence :

Product goal interdependence uses a product that requires contributions from each member.
An example is asking a group of students to reach a consensus answer, turn in one problemsolving assignment at the end of a class, or produce a single graph.

Reward interdependence can be designed into a task using some form of shared grades. For
example, besides their individual scores on an exam, students may receive a certain number of
points if all group members score at or above a certain grade.

Resource interdependence exists when individuals each possess specific resources needed for
the group as a whole to succeed. Teachers may promote resource interdependence by giving
specific resources to different individuals in the group.

Role interdependence exists when specific roles are assigned to team members (for example,
recorder or time keeper). These roles need to be performed in order for the team to function;
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however, assigning the roles highlights their importance and assigns accountability to
individuals. Roles can be rotated regularly to give all team members experience.

Task or sequence interdependence occurs when one group member must first complete
his/her task before the next task can be completed. For example, collecting water samples might
be assigned to two group members, while research on how to collect samples is
done by two other group members .

2.3.2-Individual accountability: The learners realized that each member was responsible for
his or her own learning as well as that of his or her group mates. Individual accountability was
the element, which provided for each student believing that it was important for him/her to learn
the material. Each team member felt in charge of their own and their teammates‟ learning and
makes an active contribution to the group. The teacher must have a way of determining what
each individual had learned, as well as what the group had accomplished.

Individual accountability was the belief by each individual that she/he will be accountable for
her/his performance and learning. Phrased negatively, an individual believes that she/he cannot
receive a satisfactory rating by riding on the coattails of other members of the group. On
the Cooperative Learning Web site, Johnson and Johnson describe the need for both group and
individual accountability where two levels of accountability must be structured into cooperative
lessons. The group must be accountable for achieving its goals and each member must be
accountable for contributing his or her share of the work. Individual accountability exists when
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the performance of each individual is assessed and the results are given back to the group and the
individual in order to ascertain who needs more assistance, support, and encouragement in
learning. The purpose of cooperative learning groups is to make each member a stronger
individual in his or her right. Students learn together so that they subsequently can gain greater
individual competency .

After participating in a cooperative lesson, group members should accomplish the same kinds
of tasks by themselves. They learn to do something together so that they can do it more easily
when they are alone. Individual accountability is the structural element required to
discourage and lower the likelihood of free riders or social loafing.

Concise examples: Individual accountability is promoted by providing opportunities for the
performance of individuals to be observed and evaluated by others. For example, individual
quizzes or examinations promote individual accountability. However, in many college courses,
examinations occur relatively infrequently during the semester, so other mechanisms to promote
individual accountability might be considered.

Random checking is posing a question or a problem and randomly calling on specific
individuals to give an explanation after talking about the question or problem in a group. Some
faculty members use a random-number generator, even generating the numbers of the team and
the member within the team, while other faculty members just call on students.
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Signatures on team assignment faculty members ask that students who have contributed to a
teamwork product sign the paper or report to indicate that they have contributed. Some faculty
members ask individual students to sign the parts of the work product that they have
contributed.

Individual contributions to team report If a team has worked to assemble an oral report,
individual members might be asked at random to present a part of the report. Another approach
would be to ask that each team member present at least a portion of the oral report. For
example, individual accountability was ensured by having each person give his/her own oral
report. The grade on the project was based partially on the group effort, and partially on the
individual oral presentation.

Individual skill demonstration Individual team members might be asked to demonstrate a skill
that the team was assigned to practice. On a laboratory practicum, team members might be
asked to demonstrate competency with specific experimental skills.

Checker On a team, the role of a checker is to ask each member individually whether they
understand the design, solution, or explanation that the team has just constructed. The checker
may ask for some demonstration of understanding.
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Individual explanations within many cooperative learning activities, individuals have
opportunities to explain their thinking, their solutions, their approach, etc., to the other members
of their team. Constructing explanations helps improve understanding of the material .

Teach it to someone else , Giving students opportunities to teach material to their peers is
another way to promote individual accountability and learning. One cooperative learning
structure in which this occurs is a jigsaw .

More in-depth study of how individual accountability is encouraged in various cooperative
learning structures may also spur ideas about how you might incorporate individual
accountability into your classes.

In peer instruction, the instructor prepares a concept question that students first answer
individually and then in pairs or teams. Peer instruction promotes individual accountability by
first asking for individual answers and then providing a conversation environment in which
individuals may describe their answers, listening to other answers, and then reaching decisions
about the best consensus answer. In some respects, peer instruction resembles structured
academic controversy by promoting conversation about possibly different Positions.

In structured problem solving groups with assigned roles (that are rotated) work on a problem
or a portion of a problem together, but a designated member or a member at random presents the
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solution. Individual accountability is encouraged because the instructor selects the member who
will be asked to explain the group‟s result.

2.3.3-Face-to-face interaction: working cooperatively learners were motivated to help one
another accomplish group goals. It was important because Cooperative learning created natural,
interactive contexts in which students had reasons for listening to one another, asking questions,
clarifying issues, and re-stating points of view.

Although individual face- to – face interaction was an important element of cooperative
learning, positive interdependence alone did not generate the degree and intensity of interaction
required in cooperative learning activities. First, team members needed to think that success of
the team depends on the contributions by each member. Next, they needed to think that ongoing
interactions, particularly face-to-face interactions, are required for success. Some tasks
were positively interdependent, such as report preparation or programming assignments, because
they result in a single team product, but they may not require ongoing interactions.

As described on the Cooperative Learning Web site: “Students need to do real work together
in which they promote each other's success by sharing resources and helping, supporting,
encouraging, and applauding each other's efforts to achieve. There are important cognitive
activities and interpersonal dynamics that can only occur when students promote each other's
learning. This includes orally explaining how to solve problems, teaching one's knowledge to
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others, checking for understanding, discussing concepts being learned, and connecting present
with past learning. Each of those activities can be structured into group task directions and
procedures. Doing so helps ensure that cooperative learning groups are both an academic support
system (every student has someone who is committed to helping him or her learn) and a
personal support system (every student has someone who is committed to him or her as a
person). It is through promoting each other's learning face-to-face that members become
personally committed to each other as well as to their mutual goals ” (Johnson, R.T., Johnson,
D.W., and Holubec, E.J ,1998).

Concise examples of how learning activities, or parts of learning activities, might be structured
to encourage face-to-face interaction were provided in order to provide greater understanding of
this important pillar in cooperative learning.

Ask students to work on a problem, or a part of a problem (to limit the amount of time spent
on the exercise), in class. The problem should be challenging enough to require contributions
from multiple team members but not so challenging that teams are unable to succeed.
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Ask students to form individual responses to a multiple-choice question focused on a
particular concept and then reach consensus on an answer as a team.

Ask teams to generate possible applications of a concept introduced in class.

With a complex concept or task, divide it into parts and post different parts on the tops of flip
charts. Have groups move from chart to chart and spend a couple of minutes generating lists,
including what they know about the part, what they need to know about it, and applications
related to it. Allow all groups to move around the room until they return to their starting points.
Have them analyze and summarize the information and report it to the class .( Bens , 2000).

Follow up successful team activities by asking students to reflect on how the team helped
individual learning.

More in-depth study of how interaction was encouraged in various cooperative learning
structures may also spur ideas about how you might incorporate interaction into your classes.

A jigsaw is a cooperative learning structure in which material to be learned is divided into
separate components . Groups of students are assigned responsibility for each component and
learn together how to teach that component. Then, teams with one individual responsible for
each component come together to teach each other the entire set of material. First, students work
together to learn how to best teach the material for which they are responsible. Second, students
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interact in their final teams to teach each other what they have learned. So a jigsaw is
constructed to provide multiple opportunities for interaction.

In structured academic controversy pairs of students take opposite sides of controversial
issues. Then, pairs present their positions to each other and talk about what they have learned.
Pairs may be asked to switch positions and make presentations for the opposite side. Here,
interaction is encouraged in preparing the positions, presenting and listening to the positions,
talking about what has been learned through the presentations, and then switching positions.
Again, multiple opportunities for interaction are built into the cooperative learning structure.
Although positive interdependence is often called the most important element of cooperative
learning activities, positive interdependence and interaction appear to be required for successful
cooperative learning activities.

2.3.4-Small group skills: The teaching of cooperative skills was essential. Placing socially
unskilled students in a group and telling them to cooperate did not guarantee that they have the
ability to do so effectively (Johnson, Johnson and Holubec ,1994). Students must learn the task
and maintenance skills for the groups to run smoothly. Students might not intuitively know
those social skills; therefore, they must be taught explicitly how to cooperate with others. The
teacher‟s role in this teaching method was not that of someone who measures the capacities of
the students in terms of a final product but in terms of the process. It was important for students
to have sufficient social skills, involving an explicit teaching of appropriate leadership,
communication, trust and conflict resolution skills so that they could cooperate effectively.
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2.3.5-Group-processing: the Group members should think about how well they have
cooperated as a team and how to improve their cooperation. To be cooperative, group members
promoted each other‟s learning and face-to-face, hold each other personally and individually
accountable to do a fair share of the work, used the interpersonal and small group skills needed
for cooperative efforts , and process as a group how effectively members are working together.
In our point of view, learners were expect to evaluate their group productivity; they were
required to describe what member actions are helpful and unhelpful, and to make decisions about
what to continue and what to change. In this project, we organized groups allowing students to
have the way to cooperate and work together following the instructions and recommendations
given by the teacher. Building teams is not merely putting four students together to work, it is
when students can explore and discover new ways to learn and enrich their knowledge promoting
participation in several activities during the learning process.

We used these five components because it is important to describe how to structure team
assignments using a cooperative learning framework. With examples from a classroom situation,
it provides techniques for creating an environment where teams achieve mutual goals and group
rewards and where members are responsible for doing their share of the work and for mastery of
the material to be learned.
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2.4-Theoretical roots of cooperative learning

Review of related literature provides a sound theoretical framework for cooperative learning
method. Johnson and Johnson (1999, p.186) discusses three theoretical perspectives that have
stated as under:

(i) Social interdependence perspectives

(ii) Cognitive perspectives

(iii) Motivational perspectives.

2.4.1-Social Interdependence Perspectives

According to Johnson and Johnson (1999), social interdependence structure determines the
way for persons to interact with each other. Moreover, outcomes are the consequences of
persons‟ interactions. Therefore, one of the cooperative elements that have to be structured in the
classroom is positive interdependence or cooperation. When this is done, cooperation results in
promotive interaction as group members encourage and ease each other‟s efforts to learn.

According to Slavin (1996a), a positive side of the social cohesion perspectives is an
emphasis on team building activities in preparation for cooperative learning and processing or
group self-evaluation during and after group activities. Social cohesion theorists tend to reject the
group incentives.
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2.4.2-cognitive perspectives

Cognitive perspectives can be described in the following two parallel tracks.

Cognitive Developmental Perspective

The cognitive development perspective is based on the theories of Jean Piaget and Lev
Semenovich Vygotsky.
Vygotsky (1978) proposed his concept of the “Zone of proximal development” in order to
make sense of the relationship of society and the individual and social and cognitive
development. He defined the Zone, as a distance between what a child can do in isolation-that is,
the actual development level-and what the child can do in collaboration with others. This he
called the proximal level.

Enright and McCloskey (1985) reported that greatest growth in language and a child who was
in rich and collaborative environment with an informed teacher made cognitive development.
The cooperative classroom was such an environment because it provided the foundation for a
communicative classroom and was organized for collaboration.
Hartman (1999) reports that “incorporation of new information into an existing schema
involves guided exploration with physical objects in which students can make prediction and
confront misconception by activating prior knowledge. This process leads discovery stage of
concrete exploration to an abstract discussion. For these processes, a cooperative learning group
setting provides the best opportunity to occur rather than traditional instruction” .
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Damon (1984) states that cooperative learning may improve students‟ achievement. Group
discussion that occurs during cooperative learning provides an opportunity to the students to
expose inadequate or inappropriate reasoning, which results in disequilibrium that can lead to
better understanding. Group discussion motivates individuals to abandon misconceptions and
provide a forum that encourages a critical thinking, which inevitably improves their
performance.

Cognitive elaboration perspectives

According to Webb (1989), the students who gained the most from cooperative activities
were those who provided elaborated explanations to other students. The students who received
elaborated explanations learned more than those who worked alone did.

Wadsworth (1984) has called for an increased use of cooperative activities in schools. He
argues that interaction among students on learning tasks will lead in itself to improved student
achievement. Students will learn from one another because in their discussion of the content,
cognitive conflicts will arise, in adequate reasoning will be exposed and higher quality
understanding will emerge.

According to Mackeachie, 1999), the student interaction associated with a basic element faceto-face promotive interaction drives one or more cognitive processes. Notable among these is
elaboration-putting material into one‟s own wards. Elaboration provided by one student to
another is a win/win situation. Elaboration not only enhances the learning of the student who
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receives the explanation, but also deepens the understanding of the student providing the
explanation .

D ansereau (1988) observes that in cooperative learning, students take role as recaller and
listener. They read a section of text and then the recaller summarizes the information while the
listener corrects any errors, fills in any omitted material and thinks of ways both students can
remember the main ideas.

Stevens, Stavin, and Farnish (1991) observed that during cooperative practice, students evaluated
explained, and elaborated the strategies to one another, and thus they successfully internalized
and mastered the complex cognitive process .

2.4.3-Motivational Perspectives

Motivational learning perspective focuses on the impact of group reinforcements and rewards
on learning. According to Slavin (1983a), cooperative goal structures create a situation in which
the only way group members can attain their own personal goals is if the group is successful.
Therefore; to meet their personal goals, group members help their groupmates and encourage
their groupmates to exert maximum effort. In other words, rewarding groups based on group
performance creates an interpersonal reward structure in which group members will give or
withhold social reinforcers in response to groupmates task related efforts.

Slavin (1995) cites one intervention that uses cooperative goal structure is the group
contingency, in which group rewards are given on the basis of group members‟ behavior. The
theory underlying group contingencies does not require the group members to be able to actually
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help one another or work together. The fact is that their outcomes are dependent on one another‟s
behavior. It is sufficient to motivate students to engage in behavior, which helps the group to be
rewarded, because the group 26incentive induces students to encourage goal-directed behaviors
among their group mates .

According to Cohen (1994), cooperative learning method also integrates language and content
learning and its varied applications are in harmony with the pedagogical implications of the
input, socialization and interactive theories of second language (L2) acquisition.

Researches on aforementioned three theories provided a classic triangulation of validation for
cooperative learning. Social interdependence theory, motivational learning theory, and cognitivedevelopmental theory all predict that cooperative learning will promote higher achievement than
competitive or individualistic learning. These researchers, among others, have established the
theoretical relevance of cooperative learning method in second language instruction based on
premise that cooperative learning method provides maximum opportunities for meaningful input
and output in highly interactive and supportive environment.

2.5-Student groupings

2.5.1-Lockstep

Lockstep is the class grouping where all the students work with the teacher, where all the
students are locked into the same rhythm and pace, the same activity. Lockstep is the traditional
teaching situation, in other words, it is a situation, where a teacher controls the session. The
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accurate reproduction usually takes place in lockstep with all the students working as one group
and the teacher acting as a controller and an assessor.

2.5.2- Pair Work

Brumfit (1986) says that pair work allows the students to use language in social setting and
also encourages student‟s cooperation, which is itself important for the atmosphere of the class
and for motivation. Since the teacher as controller is no longer oppressively present the students
can help each other to use and learn language. The teacher will still, of course, be able to act as
an assessor, prompter or as a resource person .

2.5.3-Group Work

Brumfit (1984) says that group work seems to be an extremely attractive idea for a number of
reasons. All the students in a group work together, they communicate with each other and more
importantly cooperate with each other. Students will be teaching and learning in the group
exhibiting a degree of self reliance that simply is not possible when the teacher acts as a
controller .

Brumfit and Johnson (1979) say that in placing students in small groups, each group enables
them to maintain their individual psychology and may work within their capacities and level of
English language. Small groups provide the chance of intensive involvement. In this way the
quantity and quality of language practice increase. There are opportunities for feedback and
monitoring and eventually getting guidance from the teacher.
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2.5.4- Activities in Groups

Holubec (1992) claims that in learning a foreign language, children need to be actively
engaged in activities which require the production of language and which are meaningful to
them. He puts forth-another generalization about children‟s learning by saying that children learn
best in-groups where some members of the groups‟ know more than others.

John (1991) says that the research for appropriate materials and idea for possible activity ingroups is carried out:

a) To clean ideas about possible approaches.

b) To gain further information about the topic of the lesson.

c) To see how other teachers and textbooks approach the topic.

d) To help build a mental picture of how the lesson may run.

Collins (1986) stated the following qualities of group work:

Receptivity: The ability to notice and understand verbal and non verbal cues.

Self-expression: The ability to communicate personal feelings and ideas accurately and
effectively.

Objectivity: The ability to understand others by taking their part, acting into it or imagining it.

Validation: The ability to give and receive positive feedback.
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Encouragement: The ability to help other people to participate fully and give their best.

Role versatility: The ability to take a variety of roles in a group in such a way as to promote the
success of the group.

Confidentially: In group work, all members are equally exposed and equally protected therefore
sharing information can be learnt very effectively.

Trust: Misanthropic and suspicious group members can be helped to take a more positive
attitude to their peers as they witness the kind of support that is possible in a group .

2.6- types of cooperative learning groups

According to Johnson et al. (1998, pp.7-8), there are three types of cooperative learning groups,
which are as under:

2.6.1 Formal Cooperative Learning Groups

Formal cooperative learning groups last from one class period to several weeks. In Formal
cooperative learning groups, students are actively involved in the intellectual work i.e.
organizing material, explaining it, summarizing it and integrating it into existing phenomenon.

2.6.2-Informal Cooperative Learning Groups
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Informal cooperative learning groups that last from a few minutes to one class period. Informal
cooperative learning groups can be used during direct teaching (lectures, demonstration).
Informal use of cooperative learning groups may prove helpful to produce conducive
environment for learning.

2.6.3-Cooperative Base Groups

Cooperative base groups are long term (lasting for at least a year), heterogeneous groups with
stable membership whose primary purpose is for members to give each other the support, help,
encouragement and assistance. Base groups provide students with long-term committed
relationships.

2.7- Constructivism and Interaction

People learnt all the time, people in a constantly interaction each other , people built
knowledge throughout their collective and individual experiences, based on these, Jean Piaget
studied this social behavior and after certain time of researches, he founded his learning theory
called constructivism.
In other words, the constructivism theory talks about how people construct their own
knowledge from the experiences they have at the time they work together which brings about a
lot of opportunities of learning from each other.

Keeping this is in mind, constructivism was taken in our research as an educational theory in
order to improve students‟ learning process, and in this case, the knowledge is built when people
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reflect on the experiences they have, in this way, people are dynamic creators of their
information, for getting a real meaningful learning and they need to inquire, ask questions and
assess their own learning process.

In this sense, cooperative learning can let students develop their minds through cognitive
development. Therefore, cooperative learning is focus on teamwork which students are the
learner-center developing group processes, problem solving, learner attitudes and social
development (Vigotsky , 1978) .According to this author, cooperative work makes students
solve problem faster than working individually. Vigotsky said that the social interaction arrives
to the students` zone of proximal development, the important difference between learners`
understanding and his/her potential to understand more difficult concepts. As a result, students
have the opportunity to work with experts to get more abilities to solve problems.

Consequently, when students work cooperatively, they have the opportunity to exchange
information to build up a new understanding.

Furthermore, in our project we could notice that cooperative language learning gave students
the opportunity to improve their communicative competence; it means that interacting on
socially or pedagogically structured situations. As a result, students could improve their language
through communication with their classmates, it means, that they could take active part of their
learning process.

However, the learning was made as it was asking new information to reinforce the learnt
knowledge, thus happens when students are learning by their own ideas, getting new ideas of
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what they have learned and applying it in the activities at the time, so the students take the
previous learning and associate new understanding and create a new one as we could see in the
activities we applied in the classroom like, compositions, stories, role-plays, etc,.

One important issue in constructivism was that learning was a dynamic procedure where
students made up new conceptions based on their past understanding (Bruner, 1973).The learners
chose and transformed knowledge, made up with hypotheses and took decisions, relying on a
cognitive construction to do so .Here, as Bruner said cognitive structure (i.e., mental models,
schema) gave meaning and association to experiences and let the individual to go beyond the
information given to them (Brunner, 1973) .In others words, students take the past experiences
and past understanding to make up the new understanding to apply in their lives and when they
are learning more things, they are going to build up the knowledge according to the previous
understanding. Therefore, we could notice that students develop the activities by groups and
they learnt knowledge sharing it with each other to make up a meaningful learning thanks to
classmate`s understanding and experiences and it made that learning became dynamic and at the
same students had a learning contexts where they learnt English using cooperation with
interaction and constructivism.

Moreover, the teachers‟ role was to guide student to build the understanding instead of
replicating information. They became active participants of their learning development
.Meanwhile, students were probable to ask questions, test proposal and make conclusions,
guiders were facilitators that prepared, intervened and helped students to make up and assessed
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their learning progress. Also, we could realize in our practicum that understanding did not come
from reality itself, but came from the interaction between subjects and objects (Ellis, 1994:41).

Constructivism stresses the subject‟s conscious activity, and does not take learners as passive
recipients. It considers teaching a process in which students construct their knowledge actively.
And the construction takes place through interaction with others .In teaching the teacher, who is
no longer the original authority, has become a cooperator who constructs knowledge with the
students, and the companions have become constructive cooperators from the original
competitors. Based on the constructivist theory, English Cooperative Learning takes students as
the main body of teaching and the active constructors of knowledge .The students are no longer
the passive receivers of outside stimulus or the objects of knowledge inculcation as we could see
in the practicum where all the members of the group were in an active part of their learning
process.

Finally, it is important to mention that through observation, we could notice that students
learn from their peers in the most of the cases, more than from their teachers themselves, based
on it, teachers ´role is to promote teamwork, where the learners get different experiences from
their interaction.
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2.8- Cooperative Language Learning strategies

Cooperative Language Learning (CLL) in 1970 was the method favored by instructors and
teachers. This kind of learning highlights the result of interaction among learners. Slavin (1986)
said that CLL facilitates learners to develop social skills which are very important in a world
which is transforming easily and in an environment, different from the traditional teaching
method; CLL gives a student- centered learning background rather than a teacher- centered
learning situation. For example, the elemental aspect of the class is several teams, groups of pairs
of students working, learning and experiencing together .It means, they should learn to help each
other and distribute a sense of community. As a result when we applied CLL method the learners
felt more safe and comfortable in the English classroom and when they had needs, they
understood that their group mates or classmates were there to help them.

CLL started as a teachers´ answer to the traditional models used in the 1960s and 1970s in the
United States.

Educators thought conventional models were teacher- centered, where they

helped competition rather that cooperation and they were not paying attention to all the students
because they were focused on the needs and processes of the majority learners, in this case,
students who had got more difficulties were left behind .At that time, the most representative
educational models were old, where students could not express ideas and there was not
cooperation among them, as a result of this, they ended up being people that received
information and they didn´t create new ideas and methods. According to Johnson and Johnson‟s
research (2008), CLL might improve positive attitude through target language learning activities.
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According to our study, students had a good learning atmosphere because with cooperative
language learning they helped to make possible motivational behaviors in the classroom, they
had a positive attitude on the way to learn different topics.

Moreover, in our research project we used cooperative language learning as an approach to
facilitate the acquisition of a foreign language, so it was really important to take into account that
cooperative language learning helped students to develop the interaction as well. Students learnt
about teamwork, helping and making an effort to understand each other .According to this,
Cooperative Language Teaching can contribute to consolidate student‟s values such as:
solidarity, teamwork, empathy, respect, tolerance, friendship, etc. (Brown, 1994) .Implementing
Cooperative language learning for teaching English was appropriate since the acquisition of any
language was based on interaction. Through this approach; it was possible to accomplish the
development of grammar and speaking skills as well.

One idea to apply all these theories for implementing cooperative language learning at Cun
was that cooperative language learning is gaining broad appreciation in a multitude of language
learning teaching space, mainly because of its influences. Cooperative language learning,
associated with traditional instruction, inclines to promote efficiency and achievement by
providing more chances for communication. When associated with foreign language learning, it
shared the same simple set of values with the extensive Communicative Language Teaching .It
made clear that the objective of foreign language teaching was not only to explain learners some
grammatical rules and vocabularies but also how to use the information in training to express or
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narrate thoughts and concepts. Taking into account the previous information about Cooperative
learning and Cooperative language learning, it was important to know the benefits of using
cooperative learning in foreign language classrooms with the next information:

CLL in the classroom

CLL was established in the achievement of a common goal and in the purpose of students‟
job, which was to make sure their partners learn. Therefore, it was necessary that teachers and
students know their roles as a relevant feature to carry out the development of a cooperative
lesson. According to Richards and Rodgers, the learners‟ role was defined as “ a member of a
group who must work collaboratively on task with other group members […] and learning is
something that requires student‟s direct and active involvement and participation” (Richards &
Rodgers, 2001, p. 199). In general, it referred to a principal role students developed on a
cooperative language lesson. However, Spencer Kagan (1990) recognizes some others such as :
leader, recorder, reporter, monitor, encourager and reflector.

Then, teachers‟ job includes: creating a proper learning community , improving social skills,
creating a highly structured and well- organized learning environment in the classroom, setting
goals, planning and structuring task, assigning students groups and classroom , selecting
materials and time, and teaching students behavioral and social skills which must be developed
though the CL implementation .
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CLL teachers

The main teacher‟s role was to be a guide for students. We assigned them roles according to
their strengths and abilities , or even allow them to choose their roles once they had gained a
certain level of comfort and independence. Besides that, we made decisions, explain homework
structures, control, intervene and evaluate the process during each lesson, etc
.
In addition, classroom management established in order to improve teamwork among the
students was important. For doing so, we took into account the following decisions: we Selected
the groups‟ size most appropriate for the lesson. The optimal size of a cooperative group varied
according to the resources needed to complete the assignment; we assigned students to groups. A
lot of the power for learning in cooperative groups came from the need for discussion,
explanation, justification and shared resolutions on the material being learned. Quick consensus
without discussion did not enhance learning as effectively as having different perspectives
discussed, arguing different alternatives, explaining members who needed help and thoroughly
delving into the material ; we arranged the classroom. Group members needed to be close
together and facing each other. We as teachers, as well as members of other groups, needed to
have clear access to all groups. Within the groups, members needed to be able to see relevant
materials, discuss with each other and exchange materials and ideas. In addition, we provided the
appropriate materials. Providing one answer sheet to be turned in by the group with everyone‟s
signature was one way to emphasize the positive interdependence.

56

CLL was a type of approach demands a lot of strategic activities prepared by teachers and , as
we mentioned before, to create a cooperative environment where students feel comfortable and
willing to collaborate with their peers. Thus, teachers must be aware of the importance of their
role as mediators. They also had to work with cooperative skills because it was not easy to
change the idea of working in isolation as learners traditionally do.

As a final point, it was important to remark that we checked and control activities frequently
by means of observations within the process, where finally we assessed students‟ work and we
reflected on and analyze their work.
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Chapter Three
Method

3.1-Population

The participants were from La Cun (corporacion unificada nacional de educacion superior ) .
There were twenty four students from 20 to 30 years old . Every student had to start from A2
English Level. This institution helps the country through the implementation of its Mission
which is to contribute to knowledge building and training leaders with integrated vision in global
business, and to contribute with giving a harmonious development of the society.

3.2-Research Approach

The research approach we adopted in our project is the qualitative research paradigm because
we needed to describe, explore and discover the implication of implementing cooperative
language learning and to identify the impact of implementing cooperative language learning in
the interaction its effects in students‟ interaction of basic level in the English area at Cun.

Some aspects that we have taken into account according to cooperative language learning
and qualitative research is that this approach is used to increase people's attitudes, behaviors,
value systems, concerns, motivations, aspirations, culture or lifestyles, so with focus groups we
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investigated all those aspects because through the qualitative research we could describe the
behaviors and gave answer to our objectives.
The type of qualitative research we used was “participatory action research”, we could
notice that our pedagogical process was a reflective procedure where we saw that students did
not talk to each other because they were from different programs. Due to this, they did not know
how to interact between them in English classes and it was a progressive problem solving which
we had to take into account to develop new strategies to prove in our practicum. Action research
is working out by action that is the reason why it received its name. This research is guided by
teachers, which had the purpose to study the problem and get new strategies, practices and
information of their environments where the researches practiced. As a result, we were in this
educational context and as teachers we developed all classes and we work with each other to
build a new course of action to help their community improve its work practices.

3.2- Data Collection Instruments

The instruments were designed to collect information. Therefore, we choose three instruments
to develop our research which were: observations, focus group interview, journals and selfevaluation.
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3.2.1-Observation

Thus, we observed from the beginning of our practicum in February 2012 , it was done in a
formal way. We documented our observations. This was a practical and helpful way to collect
data because we were involved in our own teaching context so students acted in a natural and
free way. This instrument was helpful because it provided information and answers to different
questions, and it was focused on people‟s behavioral patterns in different situations in order to
gain information about the situation studied (Johnson and Christensen, 2004). In our project,
observation involved looking and listening very carefully. In this sense, sometime we saw people
in a normal way but rarely do we watch people in order to discover particular information about
their behavior .For this reason, we choose the participant observation one of the most common
method for qualitative data collection, participant observation was also one of the most
demanding. It required that the research became observers in the culture or context being
observed.

In this project, we observed through recordings what was happened in the classroom. We
used a video camera for registering all information about students in the cooperative language
learning class. At the same time was possible to observe naturally occurring behaviors over
lessons. As teachers, we took advantage to obtain a rich understanding of the phenomenon being
studied, but it was also possible to identify students‟ strengths and weaknesses because as
observers, we interacted with them all the time.
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3.2.2-Focus group interview
We organized groups of five students and through open-ended questions they discussed
about their experience with the communicative language learning; how they felt, and their
opinion on the subject of learning English language when working in groups. We made use of
focus interviews to obtain students‟ perceptions about CLL implementation. This data collection
method was defined as a “group interview in which a moderator leads a discussion with a small
group of individuals to examine, in detail, how the group members think and feel about a topic”
(Johnson, B. & Chistensen, L., 2004, P. 185) .At the same time, we developed our role as
moderators taking into account that we had to seek for information, consult with expertise,
challenge our students to discuss, write what they said and be part of the team.

With the group interview, we could capture the perspectives of the students‟ participant.
Interviews provided information on the early stages of the implementation and problems
encountered about our topic. The interviews weren‟t in a rigid form because the interviewers
seek to encourage free and open responses with limited set of questions. In depth interviews also
encouraged capturing of respondents‟ perceptions in their own words, a very desirable strategy in
qualitative data collection. This allowed the evaluator to present the meaningfulness of the
experience from the respondent‟s perspective. Interviews were conducted with small groups of
individuals. (see appendix 1 )
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3.2.3-Journals

We collected all relevant phenomena that happened in our classrooms, this meant events that
occurred during EL lessons (students‟ interactions and performances in teamwork) and the
subsequent reflection about them using, in some cases, field notes took while the lessons were
being developed and saw how the social skills are involved in the development of the interaction
among students and teachers to get a cooperative language learning background in the activities
that we realized in the classroom. Journals were utilized to report on and analyze how learners
cooperate and encourage students´ interaction in the class. The instrument that we used for
collecting data was the journals that each member of our project wrote every Friday. This data
collection method was defined as “a narrative observational technique and retrospective which is
about writing with regular language his or her own activities or those of others” (Postic &
Ketele, 1992, P. 59). We registered all relevant phenomena that happened in our classrooms, this
means events that occurred during EL lessons (students‟ interactions and performances in
teamwork) and the subsequent reflection about them using, in some cases, field notes took while
the lessons were being developed and saw how the social skills were involved in the
development of the interaction among students and teachers to got a cooperative language
learning background in the activities that we realized in the classroom. Journals were utilized to
report on and analyze how learners cooperate and encourage students´ interaction in the class.

In this project, this instruments facilities us as teachers-researches, we had to take into
account this instrument was important because it was not just for observing the classes, it was for
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building up reflection about our thesis statement and if there were troubles in the implementing
cooperative learning and the development of students‟ interaction and how to develop it in
English . We wanted to collect students´ behaviors and how the activities involve students
„development in cooperative language learning in the classroom. (see appendix 2 )

3.2.4-Self- evaluation

Self- evaluation belongs to the evaluation process which aimed to collect and analyze relevant
information where students identify their strengths and weaknesses. Besides, they “offer certain
benefits: direct involvement of students in their own destiny, the encouragement of autonomy, and
increase motivation because of self-involvement” (Brown, 2004, p. 270).

For the development of this research project, we used self- evaluation proposed by Brown
(2004) as a result we could see the Learning to work together with a collective participation
where the evaluation took place very soon after students‟ performance.

Each format was given to students at the end of the lessons and. These formats were filled
out on Friday in the English classes. The main purpose of this instrument was gathering
information about the impact of implementing cooperative language learning on students‟
interaction at Cun in students of A2 level through the activities that we implemented to involving
students in cooperative language learning and encouraging them.
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Here, it was important to mention that the cooperative learning principles by Johnson,
Johnson and Smith (1998) were used as criteria in the self- evaluation, which were: “Positive
Interdependence”, “The Interaction”, “Individual and group accountability, “Interpersonal &
small – group skills”, “Group processing” . (see appendix 3).

Chapter Four

Instructional Design
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4.1- Report on Instructional Design

In our research project, we applied an instructional design in order to lead our teaching
practicum , which supplied us with information to answer our research question: What is the
impact of implementing cooperative language learning in students’ interaction of A2 level
in the English classroom at Cun?. At the same time, the instructional design allowed us to be
clear about the framework and we focus in the data collection on answering the question.

Thus , we collected relevant information that gave validity to our research project from
making it useful for Cun with some instruments as observation, journals , focus groups interview
and peer evaluation .

We developed our project at Cun in the A2 level. This institution is located in the downtown
neighborhood, in Bogotá, Colombia. The target population was adults who were between 19 to
28 years old. We were working on our project during the English classes which took two hours
per week during the evenings from august 2011 to may 2012.

4.2-Pedagogical Intervention
This research project was based on the method cooperative language learning ( CCL) for
teaching English because this was connected with our main objective : To identify the impact of
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implementing cooperative language learning in students interaction of A2 level in the English
classroom at “La Cun”.

Firstly, language theories in cooperative language learning ( CCL) were functional and
interactional. The first one says that language is more than just structures, it has functions, and
when you use it by communicating , and expressing meanings to others. Moreover, the
interactional view says that when and where you are communicating with others, you are also
interacting by using the language (Richards and Rodgers, 2001). Based on the principles of
CLL about communication, the activities were based on real situations where students had the
chance to put into practice the foreign language. It is important to highlight that the main
purpose of language is communication which provides us with the opportunity to interact among
us and share cultural aspects. Also, our activities were designed in terms of a functional goal,
which meant that our main purpose during English EL lessons was to promote interaction.

According to the previous information, we focused on Cooperative Language Learning
(CLL). This approach works through pairs and groups in an atmosphere of achievement. As well,
each learner was responsible for his/her own learning process but at the same time, they took part
of their classmates‟ learning process. As a result, cooperative language learning (CLL) was an
important approach since it was the methodology we implemented in our EL lessons in order to
explore how our pedagogical intervention worked on the institution and how cooperative
language learning ( CLL) help students with opportunities for foreign language acquisition
through interactive work in pairs and groups. It helped students to develop communication
strategies and successful learning. It was important to remember that cooperative language
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leaning (CCL) came from communicative language teaching cooperative language leaning
(CCL) which is based on the communication competences. Additionally, the institution Cun
itself wanted to give students tools to communicate with others in English language in real
situations.

As a result, we had discovered in students some important issues concerning to their
English learning process which was relevant in order to enhance not only their English skills, but
also their interaction . One of the key facts was that they come from different university
programs; this means that they do not know each other very well and it brings certain types of
difficulties in their interaction. For this reason, teaching a foreign language at Cun, was an
important challenge because through Cooperative language learning (CLL), students can develop
the acquisition of a foreign language, and it helps students learn about collaboration, helping and
making an effort to recognize each other. According to that, Cooperative Language learning
(CLL) consolidated students‟ values such as: solidarity, teamwork, empathy, respect, tolerance,
friendship, etc. If we stop and think about it, CLL can help to rescue some lost values and may
cause a positive change in society. As a result, the research question established for this study
was: What is the impact of implementing cooperative language learning in students’
interaction of A2 level in the English classroom at Cun?

Instructional Objectives
To contribute to data collection for the development of the research project.
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To promote the implementation of CLL in EL lessons in students‟ interaction of A2 level in
the English classroom at Cun.

4.3-Organizing our Teaching Practice

In our project we implemented the functional syllabus, which focused on the verbal action
specifically, taking into account different aspects that involve communication in terms of
functions such as : asking for information , describing something , expressing agreement or
disagreement , etc . Indeed, these aspects could be developed since they were related to Cun
needs according to the general objective they want to achieve in their students‟ English process,
which was that students are able to speak in English , because language Is perceived as a means .

Therefore, functional syllabus could be carried out and linking with the situational syllabus,
given that the first one also worked on topics or situations where language use was according to
specific circumstances, and particular language functions were applying to obtain clear
interaction and effectiveness on communication intensions. Additionally, the situational
Syllabus could be applied to our project in the sense that it was focusing on real and
imaginary situation. For this reason, it was necessary to face students with real situation where
they could learn about real life and cultural aspects.

In this type of syllabus, the fundamental principle is to work with situations that learners are
likely to run into such as : “ at the art gallery ”, “ at the pet shop”, “at the restaurant”, taking into
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account that language is not an abstract system of rules and structures. It is also a social process
where meaning is given by the context.

4.4-Learners’ Roles

In our pedagogical intervention, we saw our students as communicators, which involved
negotiating meaning with others. According to Breen and Candlin (1980), this negotiation helped
them to improve their interaction. In addition, we expected that our students were able to work
in pairs or in groups for doing different tasks, and also collaborators, which involved learning
teamwork skills for not only working as a team but also learning by interacting.

4.5-Teachers’ Roles

First of all, as teachers but also as researchers wanted to be facilitators of learning, addressing
students‟ needs, giving feedback, encouraging the group to solve problems, observing students
and supplying resources .It was also our job to promote and interaction processes, which imply
organizing resources, creating activities, etc. In fact, we have the responsibility of selecting,
adapting or creating tasks taking into account learners‟ needs, strengths and weaknesses. In the
development of our EL lessons, we prepare learners for tasks with activities that can introduce
the new topic. At the same time, our role is active and directional by being director of all
students‟ deciding what to teach, modeling and presenting the new material and selecting
supportive materials for classroom use.
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4.6-Materials’ Role
Materials promote cooperation between students by creating opportunities to work
cooperatively in EL lessons, which is the purpose of out project, in different ways:

For introducing EL lessons and motivating students, teachers talked in English, use color
charts, cards because in this way it was possible to create a relaxed atmosphere for the lesson. In
this part of the class, students focused on pronunciation and new vocabulary.
For developing a task assigned by teachers, students had to work in teams with a set of
material such as worksheets, pictures, posters, puzzles etc. when they were completing the task.
We needed to keep in mind that all members participate by doing their part and also helping
others to finish. It involved that each student had a responsibility for their own and group
learning. Students had the opportunity to work in a first stage on their own and in a second stage
with the help of their group.
For helping students to develop their communicative competence by interacting with others,
dialogues were prepared by the students for real life situations where they interacted and
communicate with others. This was done in the classroom by couples or groups by practicing,
completing dialogues and listening tasks. In this way, students practiced and learned the
language. This is important because students learned the English culture and develop their
communicative competence, for them to listen and speak to others using English language in an
effective way, all the materials were created and used in the classroom for promoting
opportunities to learn English and cultural aspects with others in a cooperative way .
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4.7-Activities

According to this, the main purpose was to develop a series of activities using:

Think-pair-share: we possessed a question to the class and the students think about their
response. Then students pair with a partner to talk over their ideas. Finally, students shared their
ideas with the class for example: in the class we showed some cards about actions. Then, we
proposed a question to the class as do you like travelling? Do you like swimming? Do you hate
playing soccer?.
Rally table: Students were working in pairs, within their teams. Students took turns writing
on one piece of paper or completing a task.

Numbered heads together: Students within the team number off from 1-4. We proposed a
question and the students put their heads together to discuss the answer. We randomly called a
number and from each team the student with that number wrote the answer on the team response
board for example: we divided the class into four groups. We showed some cards with images
about art as: pictures of different painters .the idea was we showed each card and the groups put
on the board a sentence in active and passive voice and we corrected each sentences. The winner
group was the first so they had 5 points.
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Show down: Each student wrote his answer on his individual response board. When everyone
in the group was ready, the leader says "Showdown" and team members compared and discussed
their answers.

Scrambled sentences: students received a passage which had scrambled sentences, they had
to unscramble them and organize the text t its original form. This applied to a dialogue or a
picture strip story for example: The idea was that they organized the dialogue with the correct
question and answer for understanding passive voice topic. They used their social skills very
well. We felt comfortable to teach this activity. Then, we put a CD with the conversation model
about the dialogue that they organized. Students read and listen. Then they repeated with the
correct pronunciation and finally they practiced with their partner. We applied the method
cooperative language learning because the students worked in small groups to help each one in
their groups.

Role- play: it was structure when the teacher assigned roles and dialogues, or less structured
when teacher assigns roles, situations and topics where students had to create the dialogues for
example: we developed an activity where students divided in pairs. Student imagined that they
were in Andres Carne de Res restaurant. Student A was a waiter and student B was a buyer .They
supposed that student B forget and object and student A ask: excuse me sir. Whose books are
these? Etc and student B answered with possessive adjectives. This activity was good because
they found themselves inquiring, and their interest was evident because they wanted to
participate, compare, and interact.
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Information- gap: students asked questions to find out what they had from the other.
Problem solving: students received a problem and set of information where they had to find
out the solution of it.
Decision-making: role playing activities were a good resource to improve decision – making.
Class was divided into equal groups and each one receives the same situation.
Opinion exchange: students engaged in discussion and exchange ideas. The goal of this
activity was to create meaningful learning experiences that helped students to develop genuine
fluency in the target language.

4.8-Procedure

We based our pedagogical intervention on Cooperative Language Learning (CLL), during
EL lessons students organized in teams like this:
 Cooperative based groups: teams established in advanced and they remained the same during
the semester. There were a sort of flexibility as the course developed depending on the result
we got lesson after lesson .As soon as teams were structured , students‟ roles were
determined like this: each team had to make sure that all group members did their job
properly. Another person was in charge of group‟s discipline, he/she was the monitor. The
postman/ woman picked up the activities and hand them in. He/ she also gave back
worksheets to homework. Another person was the supervisor he/she made sure that all team
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members were working in the activity. They could also be tutors by paying attention and
helping others with English language use and practice.
 Random groups: these groups were organized during EL lessons for activities that we
planned. Students‟ roles varied as teams were organized.

For our procedure, we followed the instructional sequence: presentation, practice and
production , which considerate in “setting up a situation , eliciting to modeling some
language that fits the situation, having students practice the new language in a controlled
way and then , encouraging students to use the new language”” (British Council, 2009) .
Taking into account this instructional sequence, during our EL lessons we follow the next
structure:

Routine (greeting): the first stage to our EL lesson started when we greeted the students
saying “hello” or good evening”, asking for the weather and writing the date on the whiteboard.
These three activities took place every lesson so they become a routine. It was important because
from greetings, students interacted using English and using social skills with their classmates and
teachers.
Warm-up: warm-ups were short activities that aimed at catching student‟s attention and
preparing them for the activities plan, these were: commands, short games, etc,
Presentation: here, we presented the topic in an inductive way, which meant allowing
students to involve themselves with the topic through a specific situation.
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Practice: in this part, students participated in order to practice the topic present. They also
asked questions always guided by the teacher.
Production: was the stage in which students developed dialogues, language patterns and
vocabulary in a creative way. It was also a space to make students explored teamwork skills and
supported each other with the learning they got. (See appendix 4).

Evaluation
In this process, we implemented workshops and activities that we take into account because they
were developed on each EL lesson and were the support for students to practice what they had
learned.
Another one was dialogues that students used to interact inside teams that were also part of
the practice. Through them, we evaluated their progress on their communication skills.
On the other hand, qualitative evaluation was doing through observation. We took into account
students‟ participation in the lesson and points they got in the activities and their attitude .It was
their commitment with their teams reflected on their tasks‟ success.
Finally, we considered that self assessments formats helped them to organize themselves to
develop the activities, to take teamwork seriously, to behave in the E classes and to clarify the
role they play in their teams and have a teamwork context.

Chapter five
Data analysis procedures and results
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5.1-Open coding

In order to analyze data, we used open coding and axial coding. First of all, open coding was
used for establishing the concepts, the categories and subcategories we had in our journals data.
Afterwards, we used axial coding to relate the categories to the subcategories in order to have
more precise and complete explanations about the phenomena, and finally we used triangulation
for obtaining cross-site information. Each classroom was considered a specific setting. Each
setting had different dynamics and behaviors. As a result, each teacher in charge of her own
classroom came out with an individual analysis done through open and axial coding, and these
results were put on the table and studied by all of us in order to compare and have common data,
a process known as crossing information. ( See Appendix 5).
The first step was doing an open coding, carried out by each researcher with the data collected
in the journals. Open coding is defined as the analytic process in which researchers identify
hidden concepts, categorize them and establish subcategories that explore and help to clarify
categories (Strauss & Corbin, 2002). The first step was finding the concepts we had in the
information gathered. In this part, each researcher went through the data collected in her site and
made a list of the concepts she could find relevant for the research. Listing concepts consisted in
labeling each phenomenon, so there was a clear identification of what had happened during the
implementation. After that, researchers revved the contexts from where those concepts emerged.
They began to group them according to their characteristics. Grouping concepts means to
categorize them in broader terms called categories.
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After naming categories, concepts that represent a phenomenon, we identified the properties
and dimensions that gave a more understandable view of them. This was differentiating one
category from others and giving them accuracy. While properties were the general or specific
characteristics of a category, dimensions were the range in which those properties appeared on
the phenomenon. For each category, the researcher listed some properties with their
correspondent dimensions in order to comprehend it more, and then the subcategories could be
identified. For discovering the subcategories we used axial coding.

5.2- Axial coding
The second step in terms of information analysis was axial coding, a procedure advocated by
Anselm Strauss and Juliet Corbin (2002). In this stage of our research we related the categories
established from the open coding process to the subcategories emerged after the first part of the
analysis by individual settings. It means that each researcher had to analyze the information that
came out of her own classroom. Axial coding is then considered on the basis of grounded
approach as “the act of relating categories to subcategories along the lines of their properties and
dimensions, and look how they are intertwined and linked”(Strauss & Corbin 2002, p. 111). In
this sense, after establishing categories, we started to set up subcategories, elements that
responded to the questions of when, where, why, who and how, and allowed us to explain the
facts that we labeled in the open coding, looking also for consequences of these facts. This
procedure was carried out to understand the phenomena that were described on the observations,
and demanded a combination of inductive and deductive thinking to interpret the data collected
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and find explanations. According to Strauss (1987), axial coding method implies four basic tasks,
these are: Accommodate the properties of a category and its dimensions, a task that begins
during open coding ; identify the variety of conditions, actions / interactions and consequences
associated with a phenomenon ; connect a category with subcategories through sentences that
show relationships with each other ; look for clues in the data that denote how major categories
an be linked together (Strauss, 1987).

This schema of activities let us interpret the structural part of the analysis. The open coding
results were the ones that showed the circumstances in which facts and events were given. On
the other hand, the process allowed us to understand how these facts were developed, the
actions/interactions that occurred, time and people and in general, how interaction was built up.
Among the categories, we took into account general concepts of this project and the data
emerged to give details and answer our main question.

5.3-.Triangulation of the information

The next stage of our research was to bring the analysis of each site to establish and verify the
impact of our intervention in terms of results. Qualitative researchers define data triangulation as “the
act of bringing more than one source of data to bear on a single point” (Gretchen Rossman &
Catherine Marshall, 1989, p. 96) In this sense, the objective in this part of the analysis was to give
support to our findings by comparing them and making connections through common points to set up
a general analysis. First of all, we did Methodological triangulation Freeman (1998). This one
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makes use of multiple ways to collect data. We conducted observations, interviews and students‟
self-evaluation to answer the main research question we had. Hence, we crossed results from the
information registered in our journals, students‟ performances and insights in the self-evaluation
formats, and students‟ perceptions through the focus group interview we carried out.

Secondly, what we did was to share each site‟s results and get to define the three main categories
that answered the main question to a holistic analysis of the data collected. In here, we also took into
account the outcomes from the data collection methods. Therefore, this exercise, allowed us to focus
our results and not getting biased by external factors and to minimize unadjusted answer Donald
Freeman 1998), this is what details as investigator triangulation Martin Denzin (1978). As a result,
we made use of three types of triangulation to give strength to our research, and they were
proportional to the inquiry and the design of our study. Thus, as we applied Triangulation in time
and in location because we used the same forms of data collection with the same methods over a
given period of time, and same sources in several locations, in these cases the classrooms.

In order to determine the impact of implementing cooperative language learning at Cun in
students of A2 level, we gathered information about how Cooperative Language Learning
impacted on students‟ interaction, whether there were changes or not on students. In the
classroom, we used observation, journals, focus group interview and self evaluation formats.
Then, we put all the results together for establishing general categories and subcategories to
answer the main question: What is the impact of implementing cooperative language learning in
the students‟ interaction in the English area in A2 level at “La Cun”?. The participants were from
“La Cun” . There were twenty four students from 20 to 30 years old . Every student had to start
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from A2 English Level. An important aspect that we had to take into account was that they were
from different programs.

Consequently, we could determine general results obtained at “La Cun”. According to our
goals we carried out our project through three different categories for approaching the impact of
implementing cooperative language learning in English at “La CUN” in students of basic level .
As a result, we divided this chapter in three parts or categories. Part one “learning to work
together with a collective participation, “ focuses on the role of CLL in students interaction
when they work in groups ; part two “Interacting with my classmates” Focuses on what
happens during the implementation of CLL in EL Lessons and the final part “discovering
students perceptions about CLL“, talks about the perceptions of students about the
implementation of CLL in EL Lessons.

TABLE 1- CATEGORIES

Categories
learning to work together with a collective
participation

Subcategories
1.1 Values: Ingredients of good group work.
1.2 I rely on my group as my group relies on me

Interacting with my classmates
2.1 learning together
2.2 English is enjoyable through different
cooperative learning strategies.
Students perceptions about CLL
3.1 A good member of a teamwork means,,,

80

Firstly, we compared all the evidence we had on our data analysis focusing on their similarities .
When we determined these categories, we searched all the evidence we had in our data collection
instruments, then we reflected on them and these were the results:

5.4- Learning to work together with a collective participation
The intention we had when we implemented this project was to help students to develop more
interaction with others in a positive way because when we started our observations and our
experience during the first semester of teaching practice, we had discovered in students some
important issues concerning to their English learning process which were relevant in order to
enhance not only their English skills, but also their interaction. One of the key facts was that they
come from different programs; this means that they do not know each other very well and it
brings certain types of difficulties in their interaction as : lack of communication, poor problem
solving skills, the low capacity to share and understand others opinions and the lack of respect
towards classmates work.

For developing our intention, teamwork was one of our main approach to carry out English
EL Lessons. For instance, students demonstrated that they obtained a sense of collectivity: “Yo
pienso que trabajando en grupo se entienden más fáciles los temas ya que mis compañeros me
ayudan a entender lo que no entendí . (M. Muñoz. Group interview 1, may 4th 2012 ).As a result
This teamwork made our students reflect about the way they interacted with each other, and
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help them to make the most use of this interaction to accomplish lessons as we could see in the
following graphic :

FIGURE 2 SELF-EVALUATION – APRENDIENDO A COMPARTIR

LOS ESTUDIANTES TIENEN ACCESO A LAS
ACTIVIDADES EN LAS QUE APRENDEN A COMPARTIR,
PEDIR Y RECIBIR AYUDA DEPENDIENDO UNOS DE
OTROS EN EQUIPO
TOTALMENTE EN
DESACUERDO

0% 0%
32%

NO ESTOY DE ACUERDO
68%

DE ACUERDO
TOTALMENTE DE
ACUERDO

For getting these results, we applied the interviews in Spanish taking into account that students
did not have a high level of English to help students to understand the questions and had answer
to explain their points of view. Students had access to different activities where students learnt to
depend on each other as they asked for and receive help from one another. Thus, each group had
specific rules connected to the roles given to each member. It means that the success of the group
depends on the individual. This feature showed that each member, of the group had to make a
significant contribution in achieving the group‟s goal. At the same time, when they answered the
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question of giving ideas to help their groups in the development of different activities. Also, it
was important to show how students were positively linked to others in the class with the
following graphic:

FIGURE -SELF EVALUATION- RELACIONANDOSE POSITIVAMENTE

In this graphic, we could see 63% of the students were positively linked to others in the class
which helped them completing tasks group depending on how well each member developed
his/her role. As a consequence, each member had the principal responsibility for a particular role.
Learners were shown how to help each other overcome problems and complete whatever activity
had been assigned. An instance of interaction emerged when group members gave and received
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help. This started to create an idea of union which grew as time passed, and made them realize
how important was to stick together to succeed.
According to this idea some authors as Johnson & Johnson (1998) indicated that students
must be encouraged to keep in mind that the goal was to learn where all group members follow a
process of recognition among them. The union started with the idea of being part of a group
when they were working together. Students used to worry about their grades but when students
worked with cooperative language learning, they focused not only about their individual process,
but also about the whole teamwork process.

We encouraged students to think in an inclusive way with different didactics that made part of
an activity called “Learning together‟ Johnson and Johnson (1987), immersed in the entire
cooperative approach, in which rewards were really important .We used rewards that represented
the groups performance results showed during the lesson. Also, we used grades (good or bad
points) because they needed to work as a group in order to succeed and achieve the goals
assigned. As a result, , students got motivated to work more with the use of this strategy, for
example: “ I developed an activity called Numbered Heads Together. I divided the class into
four groups .I showed some cards with images about art such as pictures of different painters.
the idea was that I showed each card and the groups put on the board a sentence in active and
passive voice and we corrected each sentence. The winner group was the first so they had 5
points. In this activity they had more enthusiasm and energy.” (Journal 5, march 2th , 2012).
Consequently , the rewards were positive because students were working together .According to
Johnson & Johnson (1998) it is important to praise students for positive interactions, helpful
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behavior and success, keeping in mind that cooperation aims at developing social skills and
affectivity because each students‟ success is obtained to the benefit of the group. When we began
to work with the students, it was hard because they preferred to work individually and they
didn‟t know the meaning of work in group. After a while they started to change, and they
stopped leaving their classmates behind. As an alternative, they helped each other in order to
complete the activities assigned.
At the beginning, when we started this project, Working with others was sometimes difficult
and this was not an exception when students worked in groups. The research problem
highlighted students‟ inability to work in teams because they did not have a good interaction to
do it. As a result, teamwork was not effective due to the lack of communication, poor problem
solving skills, the low capacity to share and understand others‟ opinions and the lack of respect
towards classmates work but after awhile students used to interact, make conversations, and
know new people and each other. As a result, we used different strategies for increasing the
interaction between students .We had to implement activities in each class to focus attention on
group strengths in order to forget differences. For instance: “In my second activity, students
worked in pairs. One student was the waiter and the other was the customer but when the
teacher said “switch the role” they automatically change the role .This activity consisted in a
role play where the students should simulate that they were in a restaurant. I loved this
techniques because I saw that students had a good interaction ,I felt that these activities helped
them to interact more because the problem was that we have in the class the same groups of the
same careers and the problem is that they did not interact with classmates of other majors”
(Journal 3 , April 13th , 2012).
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5.4.1-Values: Ingredients of effective teamwork

When we started this project implementation we focused our activities and lessons on values
that were needed in order to create a good atmosphere for students‟ interaction. We discussed the
meaning of some words (respect, tolerance, responsibility, solidarity), how useful they were and
on what specific situations they were important to be applied. Besides, we planned EL Lessons
based on values, cooperation and interaction. Also, CLL promoted the acquisition of values by
teaching social skills: “Many values and social skills were put into practice by the students:
Honesty, responsibility, solidarity, team spirit ,self-esteem, respect, listening, speaking, empathy,
sympathy, …, students discovered that speaking is fun and easy when it involves working with
others “ ( Journal 1, February 17th , 2012). When we began to implement our short debates we
detected common group problems like: disagreements, lack of respect, low listening and low
tolerance. These showed that students were opened to solve their differences. As a result,
students had to take into account relevant values when they worked in groups: “ some students
were participating others students were talking and they did not listen the opinion of their
classmates, so we decided to finish the activity and talk with them about the importance of
respecting and listening their classmates “( Journal, 1, February 17th , 2012) but after a while
they connected with some values, like the ones mentioned above.

When we made emphasis on important values for solving group problems, at the beginning it
was difficult because students sometimes did not feel obligated or did not even want to solve the
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disagreements they had in their different activities that we created. Students usually talked about
respecting or helping each other but Students‟ response was not always the expected one as a
consequence we helped them to find a solution to their problems.

Cooperative Language Learning in classroom was important because students‟ values
increased for interacting and having good results in terms of group success. However, for
achieving that goal two hours per week was not enough. This was a disadvantage because we did
not have the opportunity to work with them more time. Also, we worked on values to life during
our English EL Lessons but we had many problems managing students‟ difficulties in the
groups: " I work with cooperative learning because I felt that this method can help them to
interact more because the problem is that they were in different majors .I wait to help them with
this method " ( Journal 1 , February 17 th , 2012

). What we found during this implementation

was that values were important in students‟ interaction. Values were very useful when we
applied them as tools for leading students‟ perceptions . According to this, one of the main
objective of Cooperative Language Learning was to improve social relationships and
constructing knowledge, taking into account each members function to get a common goal
(Johnson, Johnson & Holubec, 1998).

Consequently, we observed that resolved their differences and that Cooperative Language
Learning helped them to try to create a good atmosphere inside groups. At the end, they reflected
how they should behave during bad situations. We could say that values mediated the interaction
because students practiced all what we discussed in class; as a result, they had less conflict.
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5.4.2- Rely on my group as my group relies on me.

In Cooperative Language Learning, it was important that students relied on their group as
their group relied on them because , when learners worked together building learner skills,
improving communication and developing relationships. Learners processed during this session
how effective group members were working together and how the group‟s effectiveness could be
continuously improved. Consequently, students started to see that they were a part of a group and
the success of it depended directly on their own work. Therefore, students created their work
dynamics inside of the group and they could work by assigning tasks. A long this lines, students
knew that it was important doing their own work and encouraging their group members for
accomplishing goals. Thus, when we applied the self-evaluation formats, a student gave a group
member a mark of five.

When students started to work together they thought that it was not a good idea because they
did not trust their group members and some students did not understand well what it meant.
when they had a problem or they did not agree with one classmate, they simply did the work on
their own activity .It was hard to make them understand that each student is responsible not only
for learning the material being taught, but also for helping their teammates learn but they
discovered how they could work together having all kind of advantages for them and their
learning, as they mentioned: “Anteriormente, yo decía que trabajar en grupo era una pérdida de
tiempo porque casi siempre unas personas hacían el trabajo y las otra no, pero ahora acá en la

88

CUN veo que hay mucha colaboración y ayuda por parte de todos los miembros del grupo, estoy
muy contenta trabajando en grupo”. (L. Hernandez , Focus group interview 2, February, 17th
2012).

Evidently, it was a long process because students did not use to work in teamwork. Students
changed their perceptions about it during this implementation. We used cooperation as a
technique, they understood that as a team they needed to help and assist each other to understand
different things, and encourage each other to work. As a result, most of them tried to cooperate
more and help classmates who did not understand or who did not know what to do. The
interaction occurred when learners encouraged and facilitated each other‟s efforts to reach the
group‟s goals (Johnson & Johnson; 1989) . Accordingly, students learned the importance of
helping each other and they confirmed it when we carried out the focus group interview: “yo
prefiero trabajar en grupos porque si uno tiene alguna pregunta, los compañeros le pueden
ayudar y además todos podemos aportar información” (J. Narvaez. Focus group interview 3,
April 13th, 2012).

5.5- Interacting with my classmates
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At the beginning of the practicum, as teachers- researches, we noticed that English was only a
requirement for students to get their degree so the students did not know about it and they were
bored that this foreign language classes were based on grammar exercises and they did not have
any funny for them for example, this kind of classes did not motivate students to do anything in
a foreign language as we could see in the first class because it was based on grammar at “La
Cun” “This activity was good for grammar but it was a little boring, I saw that it is a common
exercise and it wasn’t innovative for our students. In this case the lesson teaching had problems
in the moment of the instructions because we only helped them with the grammar and we didn’t
interact with energy.” ( Journal 1, February 17th 2012). In this sense, we had to redesign our
methodology and the activities we were going to apply for improving their language in English
so that they have the opportunity to speak English with their partners. Definitely, with our
methodology and activities they started to practice more pronunciation from single words to
complex sentences to describe themselves and everything that it is happening around. As a result,
they began to know that the cooperation between them makes the learning of English easier than
working individually as a student said “trabajar en grupo una buena metodología para aprender
Inglés” . (k. Urrutia Focus interview 3 , April 13th , 2012 )

At the beginning of this process there were some difficulties in the students` learning process
because we only had one class per week with them so we had to do a feedback about what we
taught per week, because of that, it was really difficult to look for students` changes in terms of
learning and uses of English in their speech. As a result, some students did not take the course in
a seriously way and they did not study or simply; did not go to classes. Another important

90

problem was that we have to work with big group of students. This issue was very important
because we could see that how essential it is to take into account the students‟ environment
before applying language approach. The main problem was that we had a lot of students in El
lessons, then, we have to make groups of five or six students for each group. This makes the
management of the group difficult during the practicum. Having in mind this, the guiding of the
groups was really hard and difficult. For overcoming those issues, we applied some activities
like ¨Numbered Heads Together, hangman, crossword, etc.¨ to teach them the topics taking into
students` learning context and learning process.

Nevertheless, we considered that students got a different perception about English and their
learning process and their English level became increasing. Firstly, students did not understand
the importance of learning English and they believed that this language was only based on
speaking isolated vocabulary without thinking that the phrases could be in context. Taking into
account this, we built up some exercises like ¨Numbered Heads Together, hangman, crossword,
etc.¨ in English to improve their skills, like speaking skill “ We realized this activity because it is
important that students speak. Students often think that the ability to speak a language is the
product of language learning, but speaking is also a crucial part of the language learning
process. We applied to students a role play to improve the language. They could help themselves
expand their knowledge of the language and their confidence in using it. I help students learn to
speak so that the students can use speaking to learn” (Journal 1, February 17th , 2012 ). This kind
of exercises makes us to know that students could notice that they were able to speak in English,
understand it and be understood by their classmates.
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Later, students could see that they can improve their skills in a foreign language and they
began to be happy and more comfortable to work in groups and do the assigned activities and
they could interact with each other asking the questions they had about the studies topic to build
up new meaningful knowledge “uno se complementa con la otra persona u otras personas, al
igual, uno les puede enseñar, ¡no¡, y también es un método de aprendizaje para implementar las
ideas, ehhh, pues, es precisamente, buscar el bien, o sea, entender para todos un tema o aclara
dudas sobre un tema” . (J. Gomez , Focus interview 4, may 11th , 2012 ). Having in our classes
important tools for the students to use communication during our lessons, we gave them different
activities like opinion exchange, role- play, hangman,etc to change their point of view of this
foreign language and to change the structure that they had before. When they felt comfortable
communicating in English so they started to be annoyed to learn English and to do the activities
with good attitude. This can be shown in the interview we did in the course: “Se percibe de
pronto un ambiente un poco más completo porque uno solo de pronto no tiene todos los recursos
o la capacidad de entender lo que estamos siguiendo, entonces, un apoyo es siempre bueno y
nunca queda de mas” (J. Gomez , Focus interview 4, may 11th , 2012 ).. This modification made
us see the view in two different perceptions: the first one is that the students could work with
their partners and they could use the communication for learning, the second one w

as that students could use English inside and outside the classroom. In this sense, we could notice
that the implementation of activities that had cooperation in learning English was successful.

5.5.1- learning together
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Throughout our implementation in cooperative language learning, our aim was that students
felt comfortable to do teamwork activities where everyone was a part of the activity and had a
role in the group. Taking into account this, we applied activities that encourage students to work
in groups all the time. In these activities, the students had to speak with each other in a foreign
language to share ideas, solutions and answers in the exercises. It means that the learning was
basically by interaction in terms of sharing ideas and meanings. In order to achieve the aim that
students worked in groups, which they had to be in peace and make sure that everyone
understood and if all of the members of the group worked as a team.

In some situations, students asked their partners about what they did not understand in
English, for instance, they felt that teamwork was successful “La interacción se ve cuando cada
uno tenemos preguntas de los temas que la profe explico, por ejemplo, si alguien entendió
mucho puede explicar el tema al que no lo sabe.” “En mi punto de vista, yo creo que lo más
importante de trabajar en grupo es la colaboración entre los integrante de este cuando ayudan a
los demás a entender lo que no han entendido”. (C. Correa. Focus interview 5, March 3th, 2012).

However, when students worked in the activities we could notice that students felt
comfortable working in groups and they started to be happy working cooperatively and they had
a great attitude helping each other. In these cases, they were building up knowledge together
since they were doing exercises thanks to their partners‟ help, which helped students to get a
meaningful learning and to know the importance of what they learnt.
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As we mentioned , the interaction was one the most important aspect in cooperative language
learning, at this point, it is important to remind Vygotsky (1934) who talked about the zone of
proximal development (ZPD) This zone is the space between what each student can do on their
own (zone of real development) and with other people (zone of potential development). In this
sense, Vygotsky said that it is not the same that students worked by themselves as they worked
with each other, it is totally different , this can be shown in the classes, as two students said
“Pues, por la diversidad de pensamientos, pues, las diferentes formas de desarrollar las cosas
por ende diferentes maneras de expresarlas y además se puede complementar muy bien los
temas aprendidos”. (L. Arredondo, focus group interview , march 3th , 2012 ). In other words,
cooperation takes into account “how” an important role in the whole process, making learning
more important due to the fact that it was considered as a process and not a single experience in a
specific moment.

5.5.3- English is enjoyable through cooperative strategies:

When we began our practicum, we encouraged students to participate in different activities
which students liked to work in teamwork and learnt English as well. We realized that students
enjoyed to do all the activities we applied, for instance, role- plays, hanging man, oral interviews,
oral reports, whatever activity they had to do, it was not difficult to make student work and feel
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comfortable doing these kind of activities “ we divided the class into four groups .I showed some
cards with images about art as : pictures of different painters .the idea was I showed each card
and the groups put on the board a sentence in active and passive voice and we corrected each
sentences. The winner group was the first so they had 5 points . In this activity they had more
enthusiasm and energy. I felt happy with that and students too.” (Journal 2 , march 2th , 2012).

Working together and to learn English showed two main positive results. One of the results
was that they learnt English in a meaningful way, for instance , as Felipe Paez said” Porque uno
puede compartir dudas o… se entiende mejor, se complementa con las otras personas que esta
trabajando “ (J. Gomez , Focus interview 4, may 11th , 2012) ,where students felt sure and
comfortable of what they were doing in the class. Another positive result was that students learnt
how to work in teamwork in terms of cooperation and changes of their knowledge, in this case,
“Yo siento que la comunicación entre nosotros como grupo ha sido muy buena porque hay una
colaboración y más en esta asignatura que uno tiene muchas preguntas ya que es un idioma
extranjero”. (C. Avellaneda Focus interview5 , April 20th 2012).

Therefore, the students learnt

English a lot through the strategies, which gave them the chance for improving their skills and
understanding of the topics they did not know well. In this sense, it was easy for us to check all
the weakness they had during their courses through our didactic activities.

On the other hand, we noticed that our didactic activities helped students to encourage
students to learn English cooperatively, in this case, it helped that they could have a different
view of this foreign language and how they could learn and apply it in the context around them.

95

For example, “developed an activity where students divided in pairs. Students will imagine that
they will be in Andres Carne de Res . Student A is a waiter and student B is a buyer .They will
suppose that student B forget an object and student A ask: excuse me sir. Whose books are
these? Etc and student B will answer with possessive adjectives. This activity was good because
they found themselves inquiring, and their interest was evident because they wanted to
participate, compare, and interact. In the production activity and practice activity they were
happy and motivated because they really liked this kind of activities. They worked cooperatively
in groups. Students prepared sentences using possessive adjectives example students # 1 says
his or her sentence: my name is Maria. This is my book .Student # 2 repeats the first sentence :
her name is Maria and this is her book . My name is Luis .this is my pencil .this activity was
important because they needed to work in teams to achieve a final goal. They had concentration
but some students lost the concentration and it was necessary that we helped them.” (Journal 3,
April 13th , 2012). In this activity, we could notice that students felt happy and comfortable
doing the exercises we had and they could interact each other in English and learnt grammar in
context.

5.6- Discovering students perceptions about CLL

At first, this category is defined as a discovering, because the point to research is to find
out different perceptions and new point of views of the research project topic taking into account
the theory established; moreover in the implementation of cooperative language learning we
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wanted to observe If the students were comfortable or not working in team groups and if they
had an appropriate English learning process.

During our observations the students were in a process which they had to get adapted to
different approaches according to concepts of cooperative learning, some of our results were:

According to the interview and self and peer-assessment formats, we found that students were
always active according to the activities in order to make the classes more comfortable and fun
for them. In the interview, they said that they liked teamwork because they could express
themselves and what they thought confidently, in other words they appropriated this method as a
part in their English learning and they had fun at the same time “lo mas importante para mi es
que a la vez que aprendiamos tambien nos divertiamos y nos acostumbramos y apropiamos del
trabajo en grupo para aprender los diferentes temas. (J. Padilla, Focus interview5, April 20th
2012).). The Students were pleased to change the traditional work in group in class to
cooperative language learning in which students always are working to get goals.

The following graphic shows the percentages according to the perceptions´ students
according to fun classes:

FIGURE 4 – SELF EVALUATION - HACIENDO LAS COSAS DIVERTIDAS E INTERESANTES
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TRABAJAR EN GRUPOS HACE LAS COSAS MAS DIVERTIDAS E
INTERESANTES
0% 1%
34%

TOTALMENTE EN
DESACUERDO
NO ESTOY DE ACUERDO

65%

DE ACUERDO
TOTALMENTE DE ACUERDO

On the other hand, we could not observe that sometimes for some students were really
difficult to engaged with some didactics of cooperative language learning because they didn‟t
have a good relationship with their classmates but with some strategies such as games activities
we can engaged those students in order to develop a good communication each other as a result
they began to smile and have fun while they were learning

5.6.1-A good member of a teamwork means,,,

When student were developing task in cooperative language learning they had to give their
ideas, thoughts and opinions individually to achieve goals, but at the same time they used to
work in a team with their functions and also they used their roles with responsibility taking in
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mind the importance of each member´s work to achieve lessons goals, they had to decide and
discuss in group taking into account each group member‟s opinion, when they respected each
member of the group and they expressed their thoughts, they realized the importance to work in
a cooperative way to achieve success and learn at the same time.

FIGURE 5- SELF EVALUATION – APROPIANDOME DEL METODO

TRABAJAR EN GRUPOS ME AYUDA A COMPLETAR MIS
ACTIVIDADES Y TAREAS
3% 0%

TOTALMENTE EN
DESACUERDO
38%

59%

NO ESTOY DE ACUERDO
DE ACUERDO
TOTALMENTE DE
ACUERDO

The previous graphic shows how students took advantage when they were working in groups
to achieve the important tasks and choose what they needed to learn in the process and the
cooperative work. We observed that the students had a good level and they have improved they
were sharing with each other. They worked in groups in the different exercises that we made, for
example in a class the students had to create a menu of food and all of them had to give their
views. At first they were nervous in the group because the work was a little difficult, but we
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encouraged our students to learn from mistakes and they were successful also in correcting and
assisting each other. Students had the chance to practice their responses before being requested
to offer them in front of the whole class so their nervousness and fear of failure decreased. Time
to reflect and receive feedback form group memberships and the greater likelihood of success
reduce nervousness and can result in increased participation in learning language (Crandall,
1999).

FIGURE 6- SELF EVALUATION - ME SIENTO AISLADO CUANDO TRABAJO EN GRUPO

ME SIENTO AISLADO CUANDO TRABAJO EN
GRUPO
3% 3%

41%

53%

TOTALMENTE EN
DESACUERDO
NO ESTOY DE
ACUERDO
DE ACUERDO

when students said that they used English all the time we could observe and realized that
they are making an effort to have a thorough process of learning English and the point is that
when they were sharing with each students; giving their opinions and exchanging ideas to get
achieve a goal, also students accept that cooperative learning is a good process where they can
interchange knowledge; most of the cases they work trying to help each other and here we had
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to identify what is the role to check if the method was working in a good way established in the
achievement of a common goal and in the purpose of students‟ job. Working through this
methodology, the students knew another perspective to the learning process and also lost their
fear and resulting they spent a good time having fun. Students disagreed when we asked them if
they feel isolated when they were working in groups.

CONCLUSIONS

The results of this study strongly suggest that cooperative learning had positive effects on
learners. This we motivate from the fact that learners became more interested, more confident,
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more interactive and more participatory and they seemed to take more responsibility for their
own learning. Cooperative learning offers the opportunity for these benefits and can thus serve
as a better teaching method. This in turn had impact positively on the academic climate in the
classroom.

Throughout our research project, we wanted to apply a different approach that prompted
interaction among students and made them experience diverse values which mediated
socialization during English EL lessons. Besides that, this implementation was aimed at
identifying changes that involved the use of different techniques from CLL that allowed students
to speak English language more and shared their insights about the learning process, so they
could help each other to learn more easily. Furthermore, we tried to make them see interaction as
a vehicle for creating positive atmosphere in their daily contexts.

Firstly, in order to address the different objectives of the research project, we could conclude
in the first category of our data analysis “learning to work together with a collective
participation “ that the role of CLL in interaction is important because when students worked in
groups, we realized that this approach set a kind of compromise within
each group, which consisted in students following specific roles and certain rules that made
interaction possible, taking into account that the development of their individual tasks
determined whether the group would succeed or not. In addition, students used values learnt
during their lives to make interaction flow, so they could share their ideas and realize how
important their partners‟ contributions were. Even though there were some conflicts in the
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groups, students could solve them easily due to the fact that as time passed, the idea of union
grew on them; it meant, that in spite of the arguments, they were aware that they had to
overcome them in order to move on. Students‟ interaction changed in a positive way because
they were able to share their thoughts, listen to each other and appreciate their partners‟
contributions

In regards to the second category “interacting with my classmates ”, we discovered that
students made an effort to help each other to understand the English language topics we
reviewed during English EL lessons. In other words, they actually learnt together since they
would ask each other questions minding their doubts or items they did not understand well. In
addition, students showed more interest towards English language because we implemented a
variety of activities to motivate them. That is how we could observe that students felt quite
comfortable and enjoyed the use of different didactics during English EL lessons very much. By
using activities such as : think-pair-share ,numbered heads together ,showdown ,scrambled
sentences, role- play, problem solving, opinion exchange etc we could help them with their
participation in English EL lessons. Regarding the perceptions that students had of CLL during
this implementation, they stated that working in

groups was not that easy since it demanded, they were responsible with their decisions,
respectful and, above all, they had to be responsible with the roles and rules they had set from the
beginning of this intervention. Activities such as: groups dynamics allowed them to enjoy
learning with their partners. Nevertheless, in several cases results did not show what students
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said about group work because there were students who did not want to work in the tasks or
activities that we get them. They were always talking, thus, work was not completed or one
student was the one who did the work of all the group.
This research project helped us to realize that using this approach represents several
advantages such us the improvement of the speaking ability through activities that prompt
communication and interaction; this implementation gave the opportunity to students to listen to
each other and ameliorate their fluency and pronunciation. At the same time, since CLL
promotes the use of group work, it is possible to integrate students with different English levels
so they could help one another overcome their difficulties. When we had a heterogeneous group
(it means students with different learning styles, skills and needs) CLL facilitated work, because
through teamwork it is possible to join students with varied profiles that permitted an easier
acquisition of knowledge; in consequence, this pedagogical intervention turned diversity into a
positive quality of the class. As a final point, we can affirm that students had a good perception
of group work not without realizing that it involves great effort and commitment from them.

Finally, we based on some previous studies and our project . As a result, we obtained different
benefits of cooperative language learning as: first CLL offered chances for interactions ,
specially the interactions among students. When the frequency of interactions increased,
students had more opportunities to practice the foreign language and the communicative skills.
Second, CLL helped the class integrate content learning into language learning. The king of
learning should be more efficient when learners learned the meaning and the function of a
language at the same time. Third, CLL not only emphasized cooperation but also provided
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learners the opportunities to perform individual accountability. Students could learnt to take
responsibility for learning and help each other to gain process. We could see similarities in the
Jia‟s study where students shared contexts, pupils listen to each other, ask question, and explain
issues. Group interaction Assists students in exchanging for more logical input and in adapting
their output to make it more comprehensible to others. The study was conducted in a process in
which students were divided into groups to see if they listened to each other, this study helps to
understand how cooperative Language learning holds that effective language learning depends
on structuring social interaction to maximize the needs of communication in the target language.

RECOMMENDATIONS
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After our pedagogical intervention at “LA CUN” we faced a number of drawbacks that made
the process a little difficult in some cases. We do not think that affected the results, but we
consider that they should be taken into account for future experiences:
Crowded classes: We recommend that for applying this sort of approaches, it is important to bear
in mind that they work better with small groups. During our experience we realized that working
with a large number of students makes arranging groups and monitoring them a hard job since
there are too many learners to take care of.
Resources: In order to give students a variety of activities, it is crucial to have access to
different kinds of resources. Even more, using a communicative approach demands having
multimedia equipment due to the fact that students need to be in constant contact with the second
language. In our case, sometimes we did not have the minimum materials to work with. For
instance, when we planned listening activities some classrooms did not even have a tape
recorder.
Hours per week: For implementing CLL it is vital to have enough hours per week so the
learning process can have a sense of continuity. During our practicum we only had one class of
two hours a week. As a result, students often forgot the topics we were working on and they were
not that involved in EL Lessons.
Class management: For using group work as a technique, it is essential to have good group
management skills because during activities it is common to have noise and dispersion since
students have to move and also discuss .
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Appendix 1
STUDENTS: Manuela Muñoz, Camilo cárdenas, Sandra Martínez
INTERVIEW NUMBER 01
Manuela Muñoz : Pues… Ella ha sido mi amiga,
bueno, ella me ha colaborado en todo en Inglés, porque
ella sabe muchísimo Ingles, además trabajar en grupo
una buena metodología para aprender Inglés. Además,
pienso que trabajando en grupo se entienden más
fáciles los temas ya que mis compañeros me ayudan a
entender lo que no entendí
Entrevistador: ¿Ha sido bueno el proceso en grupo?
Manuela Muñoz : Si, claro
Entrevistador: ¿Sienten que han aprendido mejor en
grupo o individualmente?
Camilo cárdenas : Claro que sí, lo que pasa es que esta
asignatura pues por ser un idioma extranjero , pues,
realmente es muy difícil para nosotros, es comenzar a
nacer porque es un idioma nuevo para nosotros y por
ejemplo, es como cuando estamos bebes, sin ayuda, sin
la repetición de los padres, los niños no pueden
perfeccionar el español, pues, de esa misma forma, en
este momento, lo estamos realizando con Inglés,
entonces, la parte grupal es muy importante para poder
desarrollar el Inglés.
Entrevistador: ¿Cómo puede describir la interacción y
la comunicación entre sus compañeros de clase?
Sandra Martínez : La interacción se ve cuando cada
uno tenemos preguntas de los temas que la profe
explico, por ejemplo, si alguien entendió mucho puede
explicar el tema al que no lo sabe.
Entrevistador: ¿Qué prefiere: Trabajar individualmente
o en grupos? ¿Por qué?
Sandra Martínez: Pues… yo prefiero trabajar en
grupos porque si uno tiene alguna pregunta, los
compañeros le pueden ayudar y además todos podemos
aportar información.
Entrevistador:¿Cuál es la percepción cuando se trabaja
en grupo?
Manuela Muñoz: En mi punto de vista, yo creo que lo
más importante de trabajar en grupo es la colaboración
entre los integrante de este cuando ayudan a los demás a
entender lo que no han entendido.

REFLECTIONS

If in a teamwork there was a person who knew much
about a topic, this person helped their classmates with
giving the answers to the questions they had.
When the students were learned a new foreign language,
they felt that it was so hard to learn it but when they
were in teamwork, they felt that they were helped by
their classmates to overcome their doubts about a
specific topic.

The interaction in teamwork was so good because
everyone was helping each other whit answers to their
partners` questions.
The collaboration was a main part of teamwork where
students helped each other to overcome the difficulties
they had in classes.
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Appendix 2

Journal 3: According to the topic “Food” , I developed an activity .I brought some cards with
the vocabulary about food as : lettuce, lamb, chicken , garlic, onions, tomatoes, spinach,
mangoes, melon, apples, pineapples, salmon, shrimp, soda, tea, coffee, juice . l divided in the
board some statements as: vegetables, fruits, meats and drinks .the idea was that Students
divided in four groups . students put the cards in the correct order in the board according to the
statement as :
vegetables

Fruits

meats

Drinks

Some students divided work into group members. Two students were in charge of looking for meanings
in the dictionary, the rest of the group was looking for words in the puzzle. Then, they were sharing
information.This class was important because the students learned about new vocabulary. I

considered that this is a good strategy for achieving this objective. This class was fun and the
most important was that they learned new vocabulary or new words. I think that the students
have many reasons for improving their vocabulary for example in a work situation or perhaps for
social reasons. The reasons for developing vocabulary could be a number of things. it doesn‟t
matter who they are or what they do, if they are determined to build their vocabulary, they can do
it. Some of the reasons students want to increase their word knowledge include: Their messages
will be transmit clearly and accurately; their overall communication is enhanced; their reading
comprehension is increasing? ; A rich vocabulary can make they stand out from the crowd; A
well-developed vocabulary increases your ability to solve problems .I believe that if students
develop a rich vocabulary can increase their influence. I considered that we had some problem
with the instructions and sometime we need to be clearer for developing the instructions in the
class.
Finally, we developed an activity where students divided in pairs. Students will imagine that they
will be in Andres Carne de Res . Student A is a waiter and student B is a buyer .They will
suppose that student B forget an object and student A ask: excuse me sir. Whose books are
these? Etc and student B will answer with possessive adjectives. This activity was good because
they found themselves inquiring, and their interest was evident because they wanted to
participate, compare, and interact. In the production activity and practice activity they were
happy and motivated because they really liked this kind of activities. They worked cooperatively
in groups. Students prepared sentences using possessive adjectives example students # 1 says his
or her sentence: my name is Maria. This is my book .Student # 2 repeats the first sentence : her
name is Maria and this is her book . My name is Luis .this is my pencil .this activity was
important because they needed to work in teams to achieve a final goal. They had concentration
but some students lost the concentration and it was necessary that we helped them.”
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Appendix 3

Focus group interview

Objetivo:

Recolectar información acerca de las percepciones y opiniones que tienen los estudiantes del
nivel A2 en la corporación unificada nacional de educación ( Cun) sobre el trabajo cooperativo
en la clase de inglés.

Preguntas:

1. ¿Qué opinas del trabajo en grupo en la clase de inglés?

2. ¿Qué opinas de la asignación de roles y el funcionamiento de los grupos en la clase de inglés?

3. ¿Qué aspectos positivos y qué aspectos negativos vieron cuando trabajaban en grupo?

4. ¿Consideran que trabajar en grupo ayuda o no para aprender inglés? ¿Por qué?
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Self-evaluation

Group: _______________

1-circule la respuesta correcta segun su criterio, evaluando en una escala de : 1 ,2, 3, 4

1
Totalmente en
desacuerdo
CRITERIA: positive
interdependence
Los estudiantes tienen
acceso a las actividades
en las que aprenden a
compartir, pedir y
recibir ayuda
dependiendo unos a
otros en equipo,
Los estudiantes se
asocian positivamente
con los demás en la
clase ayudándose unos a
otros a completar las
actividades propuestas
en clase .
Criteria: the interaction
and interpersonal &
small – group skills
Saben escuchar a los
demás compañeros de
clase
Se toman turnos para

2
No estoy de acuerdo

1

2

3
De acuerdo

4
Totalmente de
acuerdo
3

4
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hablar u opinar en clase.
Se pide ayuda al
compañero si se tiene
problemas en el
desarrollo de las
actividades.
Tus compañeros te
motivan en clase
durante las actividades.
Criteria: individual and
group accountability
Se entiende mejor
cuando un compañero
nos explica algo que no
entendemos en clase .
Me gusta trabajar
individualmente .
Criteria: group
processing
Trabajar en grupos hace
las cosas más divertidas
e interesantes .
Trabajar en grupos me
ayuda a completar mis
actividades y tareas.
Aprendo algo mejor si
puedo hablar con los
demás compañeros
sobre los temas y
actividades vistos en
clase.
Se comparten ideas e
información con los
compañeros de clase.
Trabajar en grupo es un
problema debido a que
algunos estudiantes no
comparten su trabajo e
ideas.
Me siento aislado
cuando trabajo en
grupo.
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Appendix 5

LA SALLE UNIVERSITY

Lesson Plan No. 5

Student Teacher: Leidy Lopez, sebastian Alonso, ayda lopez

Topic: animals

Course: A2

Date: April 27- 2012

Goal: The students will be able to do sentences using comparatives
Communicative: The students will be able to do sentences using comparatives
Language : Students will be able to describe animals and talk about their favorite animal.
CLASS STEPS

WARM UP

TEACHER’S
ACTIONS

STUDENTS’
ACTIONS

MATERIALS

1-According to the
vocabulary
about
animals, teacher will
develop an activity.

1 -Students within the
team number off from 5
students.

blackboard and
markets

CLASSROOM
ORGANIZATION
AND STUDENTS
PARTICIPATION
The idea is to divide
the group in 5 teams.

Animal cards

All students

2-Teacher will choose
one person of each
group .
3-teacher will put
over the blackboard
an animal.

PRESENTATION

1.
Teacher
will
develop the next
activity calls “opinion
exchange”. The idea
of this activity is that
students engage in
discussion
and
exchange ideas. The
goal of this activity is
to create meaningful
learning experiences
that help students to
develop
genuine
fluency in the target
language.

TIME

15 Minutes

2-Then one person of
each team will sit down
in
front
of
the
blackboard.
3-the other part of
students help them to
guess the.
Animal through a short
description
1. Students will listen to
the teacher‟s
explications

15 minutes
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2-Then teacher will
divide groups of three
people .Teacher will
give them some cards
about two animals.

PRACTICE

2. The students will
develop the discussion
about question that
teacher gives them.

3-teacher will give 3-Students will do
some questions for questions to the teacher
developing
a
discussion in pairs as:
what
are
the
similarities between
these animals?
1. Teacher will divide 1. Students will be divide Animal cards
the class in pairs.
in pairs

2-teacher will develop
a role- play.

In pairs

15 minutes

2- Students will choose
their favorite animal.

3- Teacher will help
each group to develop
this activity with the
correct grammar.

PRODUCTION

3-according to the
animal those students
will choose they will
search other person with
other animal and they
will do a comparison
between their animals.
1. Teacher will divide 1. Students will be
the class in groups of
divided in pairs.
3 students.
2. Teacher will
instruct each group
that they will present
a comparison
between two animals.

2. Together will choose
and draw an animal for
presenting some
common
characteristics.

3. Teacher will help
each group to develop
this activity with the
correct grammar.

3. They will present for
all group.

Pieces of paper,
markers etc.

Groups of 3 students

20 minutes

15 minutes

CLOSING
1-teacher will give
some card about a
dialogue.
2Teacher will
disorganize this
dialogue.
3Teacher
repeat the dialogue

1- Students will divide in Dialogue with a
groups of three.
CD
2-students will organize
the dialogue in a correct
form.
3-students will practice
this dialogue with their
classmates

In pairs
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Appendix 6
Individual data analysis

Leidy López Marinez

Based on the information gathered during our implementation the following categories emerged,
that help us to solve sub questions proposed at the beginning:

Research questions

categories

Subcategories

What is the role of CLL in
students‟ interaction when
they work in groups?

Learning with my fellow

Getting together
Assuming roles
Rewards for our work.

What happens with students‟
process in English during the
implementation of CLL ?
What are the perceptions of
students about the
implementation of CLL ?

Exploring with my team

Trying to Get used to it

Just enjoyable
Valuing my classmates work
Contributing equally

Learning with my fellow
In the search of the impact of CLL implementation inside the classroom, the sub question that
explored students‟ interaction while they were working in cooperative teams arose. To answer it,
we proposed a category called learning with my fellow that was emerged from the data. It was
not unknown that when the research project started, we had a huge problem with the interaction.
After students were complaining all the time, and planning a group activity was a synonym of
indiscipline as well as a waste of time. But with the help of some strategies, those kinds of
problems were controlled and it was possible to evince many useful aspects in cooperative work.
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Getting together is the first subcategory that came up. It referred to organizing groups,
sharing knowledge, valuing partners‟ opinions and helping classmates. The initial organization
was modified to create groups of six students. All Activities for EL Lessons were designed to be
developed cooperatively so students got used to organize their groups at the beginning of the
lesson.
Students changed their attitude towards teamwork. When students began to have high
commitment towards cooperative work, each team started to implement their own strategy for
team success. “Some students divided work into group members. Two students were in charge of
looking for meanings in the dictionary, the rest of the group was looking for words in the puzzle.
Then, they were sharing information” ( Journal 3, March 2th, 2012). Those kinds of divisions
were techniques for students to finish their work in short time.

The second subcategory, assuming roles arose with the need of giving each student the
possibility of being responsible of the actions of all members in the team.
Initially the classroom was organized into three large groups by the homeroom teacher with
the purpose of cooperative work. It did not work properly. Dividing groups in smaller ones and
explaining cooperative work to students during EL Lessons helped them to understand that
teamwork was not only sitting together and working individually. Students‟ interest in working
together increased, they felt the need of being responsible in their groups.
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“After explaining the idea of cooperation some roles were established, there was a role for each
member of the group, but for some students one of the most important ones was the monitor (.
Journal 2 , march 2nd , 2012). As those functions were of great importance for students, new
roles were assigned according to candidates‟ behavior in the previous lesson. On the other hand,
one of the most useful tools for every lesson was the recognition given to students.

Rewards for our work was the subcategory referring to positive interdependence, one of the
key components for effective cooperative learning proposed by Johnson and Johnson.
“The positive reward interdependence exists when each member of the group receives the same
reward for completing the task. A join reward is giving for successful group work” (Johnson &
Johnson, 1987, p.128). In every lesson there were different kinds of rewards (grades, candies,
extra points, etc) for teams that reached the criteria of the academic task proposed. It was usual
to hear expression like: “The first team that finished all the exercises received 5 extra points”
nd

(Journal 2 , march 2

, 2012 ). Students started to work better, their work showed greater

results with the expectation of getting something back.

Those rewards had to be controlled slowly because students stopped doing the activities with
the purpose of learning and they started to emphasize teamwork just as a competition for
rewards.

Exploring with my team, during CLL implementation it was noticed that students liked to
learn the language even it was not easily evinced inside the classroom. Students felt embarrassed
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and nervous about making any kind of mistake in front of their classmates, so it was noticed that
when they were using English language, classroom noise was reduced. EL learning improved
due to the need of constant revision students did in their teams during activities to accomplish the
goals proposed, but when they were asked to show their knowledge, it was really difficult to do it
in front of the entire group. Students felt nervous and it was easier for them to use language in an
individual way or outside the lessons.
Trying to get used to it learning together sometimes becomes a difficult issue due to the lack
of interest and motivation. It is also affected by some factors that are related to coexisting
problems or just to envy among students. Using the information gathered the category TRYING
TO GET USED TO IT arose. This category aimed at showing students appreciations of
cooperative work. It also included some of students‟ attitudes noticed lesson after lesson.

The first subcategory JUST ENJOYABLE refers to findings in self-assessment formats.
There was a question in which students had the opportunity to tell us their opinions. Some of the
answers given by students allowed us to understand their cooperative work view.

Those extracts show that students liked to work in groups. They found it as a sharing space
with their classmates while they were learning the language. It was evaluated by them, in some
short answers as “chévere”.

Peer relationships are a critical element in the development and socialization of children,
adolescents and adults (Hartup, 1976; Johnson, 1980).
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In order to fulfill the necessity of generating constructive relationships inside groups the
subcategory VALUING MY CLASSMATES‟ WORK arose. We wanted to help students to
understand the importance of some values that would allow them to have better relationships
with their fellows. The most important was respect for their classmates‟ opinions. This can be
interpreted as positive interdependence in which students recognize the key of cooperation
thinking as a group instead of selfish thinking. Cooperative group work also was very important
to students. Besides learning goals, students got interested in upgrading their relations with their
classmates. It helped in understanding the importance of respect and tolerance and attenuated
conflicts inside the classroom.

Another subcategory was CONTRIBUTING EQUALLY. Students were very strict about
commitment of all group members. Self-assessment was of great importance for them. Students
who did not help with tasks assigned were graded with the lowest mark.

It was possible to notice that students expected the same level of participation and
interaction from all team members. They knew that all members needed the same degree of
commitment.
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Ayda Lorena López Romero

The main purpose of this research project was to identify the impact of using cooperative
language learning in order to facilitate the acquisition of a foreign language and to help students
to develop a better interaction. In order to address the different objectives of the research project,
we used journals as a method of data collection in which we took the role of participants-asobservers. We collected data by writing the journal after every EL Lesson. There, we registered
what that we observed and the reflection about it. After a rigorous journal analysis using open
coding, I found different categories and consequently subcategories. This analysis describes each
category that emerged from the analysis and its relation with the main research question and sub
questions. Here the first category:

research questions
What is the impact of implementing cooperative
language learning on the students‟ interaction of
A2 level in the English classroom at La Cun ?

category and subcategory

Positive Attitudes are contagious

Positive attitudes are contagious: This category referred to the participation students had in
the classroom. Students took part in different activities (hang man, jigsaw, problem-solving)
proposed by the teacher to improve their English knowledge.
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From the previous examples, I could see that in each lesson students were involved in activities
that were focused on the communicative competence development and in which students felt
motivated to work in groups. As a result, students improved their social skills interacting with
others and at the same time, they increased their awareness. As a conclusion, the implementation
of CLL responded to specific needs students had about foreign language acquisition. It provided
opportunities to develop their communicative competence in a naturalistic way, through the use
of interactiveactivities, strategies and motivation to create positive affective classroom
environment (Richards and Rodgers, 2001).
research questions

What is the role of CLL in students‟ interaction
when they work in groups?

category and subcategory

Something valuable is doing well!
Be friendly to have friends!
Trust yourself

Something valuable is doing well: This category referred to the importance that CLL had as
a learning approach that encouraged students to build knowledge on the basis of common social
values. In order to explain this category, I went over its subcategory BE FRIENDLY TO HAVE
FRIENDS. Firstly, I found that students improved their communication when they were working
in groups. With the development of different activities, I promoted interaction and
communication, where students worked hard to reach activities‟ goal. I could see that different
activities allowed students to work together, building their communicative skills and the
importance of interacting and respecting others.
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Secondly, Trust in yourself was another aspect associated with group cooperation, it was related
to positive interdependence. It meant that each member was indispensable for the group success.
Each student had an exclusive contribution and his/her effort was necessary in order to reach the
main goal of the activity (Johnson, Johnson & Holubec 1998).

From the previous examples, I could see that students understood the importance that each one
had for teamwork. They realized that all group participants had the responsibility to do their best
in order to reach a main goal. Also, students improved their interacting helping each other, they
students were together and one could not succeed unless everyone succeeded.

In conclusion, students worked together to achieve the academic goals, this meant that
students were in constant interaction which allowed them to interact, to help, to socialize and to
have a better understanding.

Research question
What are the perceptions of students about the
implementation of CLL in EL lessons?

Category and subcategory
Just constructive behaviors permitted this point
Today is a wonderful day to discover something
new
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Just constructive behaviors permitted this point: This category referred to the perception
students had when they were working in groups. The following were examples taken from self
and peer evaluation formats which exemplified how important was to have positive attitudes:
Figure – Motivando a mis compañeros

Figure –ayudando a mis compañeros
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From the previous examples I could say that by applying CLL, teachers became facilitators of
learning. Students felt important because they were contributing to group success to improve
their social skills and shape their personalities to face future decisions.

Today is a wonderful day to discover something new: With the different activities used in
the classroom students felt motivated. Activities were a pleasure and its development was
efficient. I could see that different activities proposed by the teacher where fun and interesting.
Additionally, students felt comfortable and inspired by participating in EL Lessons. This meant
they had better educational results that contributed to their success.
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Sebastian Alonso Tapias

Through the implementation we have done at Cun , we realized that working with groups and
creating a cooperative learning atmosphere showed that some factors impeded students work in
groups. However, it did not resulted difficult at all because students did their tasks and group
members grew in the sense that they accepted new partners but they had to make a big effort.
The success of these activities were partial because time was not enough due to the fact that
different situations emerged inside the classroom such as students‟ lack of commitment to the EL
Lessons and the fact that working in groups made the classroom change its physical form and
interaction produced by the implementation made students behave differently.

Consequently, the categories that aim at answering the sub questions of this research project are
presented, but also, these categories aim at reflecting how students interacted and their
perceptions about their participation on this intervention:

Research question

categories

Subcategories

What is the impact of
implementing cooperative
language learning on the
students‟ interaction of A2 level
in the English classroom at La
Cun ?
What happens with students‟
process of English during the

Our group, our dynamic

Recognizing our partners and our
group
Defining our job

Learning together

Supporting my partners
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implementation of CLL in EL
Lessons?
What are the perceptions of
students about the
implementation of CLL in EL
Lessons?

EL Lessons are more fun through
cooperation

Our group, our dynamic: This category refers to the different steps and decisions students
made during lessons to work as a group. At the beginning of the implementation, we decided to
work with permanent and random groups, the groups of my lessons were permanent because I
considered that students would play their roles every day and they would not have to reject
partners, creating a specific way to work, as a kind of routine. As a result, students demonstrated
that when they were given a space to work, in which they could make their decisions as a group,
they looked for the ways to do tasks and by the time they got used to it. A sample of this is seen
when students in each group started to work as a group.

Alternatively, students looked for the way they could contribute to teamwork, which meant
that they were able to divide their job by drawing, writing, and creating. These samples show
how students, most of the time, used to assign tasks to their partners so everybody could work,
contribute and feel like being and doing something for a common reason.

Recognizing our partners and our group : This category refers to the fact that when our
students were asked to work in groups they started to see their partners as equal as well as the job
they did. During the implementation students reflected that, although groups were created
randomly to be fixed during all EL Lessons, most of the time they were able to work together
and accept their classmates and not necessarily their friends. In my group I proposed to give each

132

group a name, this allowed each group to give a sense of belonging because in each class, when
it was the time for teamwork they just looked for their partners and joined groups. The
implementation of CLL in this classroom showed that students were able to accept a partner,
although they made a big effort, and just got to accept partners by the help she/he could offer, they
were able to make a new partner join the group, for example this can be seen in the following
sample: “I asked them again to make her part of the group, when it came the time to play the

game about picking a paper with an hour to fill in the charts each group had about routines,
Angélica participated and got excited about taking an hour that helped them to fill one space of
their chart”. Journal 6 April 27th/2012).

Defining our job: This subcategory seeks to define how our students assimilate their
function and responsibility when working as a group. Also, it is included how students used roles
proposed at the beginning of the implementation and how these roles were acquired and
accomplished inside groups. Frequently, students had a good attitude towards assigning roles
among them. They demonstrated that they were able to elect by votes who were going to be their
leaders, their postmen, and the rest of the roles:

“After telling them the use of roles in the English class, I could see that in some groups students
were raising their hands to select their partners‟ roles and after that I gave them a piece of
paper so I could know who had which role” (. Journal, may 4th , 2012 ). Although one of the
most important roles was the one of being leader, which I made more emphasis on, students also
recognized the importance of the other roles.
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Learning together: Through this category I show how students were able to work mutually
and practice the language and vocabulary they studied in lessons. As materials were prepared
and activities designed for students to interact among each other and achieve their activity,
students had the chance to face English in a different way. I could observe that students were
interested in helping their partners.

On the other hand, the implementation of CLL allowed students to see an optional way to learn,
a space to share and realize who their partners and close friends were and could represent for the
whole group. In a self-evaluation format a student answered: “El trabajo me parecio interesante
porque interactuamos con nuestros compañeros” (N. Moreno. Self-evaluation, may 4th , 2012 )
demonstrating that this space to work in EL Lessons allowed them to interact, this meant talking,
sharing but also making their decisions about their work.

Supporting my partners: After arranging the classroom to work in groups students developed
a sense of fair competence since they were able to help the one who was in charge of developing
the task, usually the leader. Students demonstrated that they were able to compete in a good way
to make their groups achieve their task as a group and allowed them to practice English.

Also, students considered that their partner helped by having good attitudes towards
teamwork, which can be related to learning and practice the interaction with their partners. It is
presented that when implementing a kind of approach that allowed them to get to know each
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others‟ faculties, they recognized their partner as a good member who could help to group
functioning.

EL Lessons are more fun through cooperation: This category describes the capacity
students developed for sharing and working together during our intervention. When students
were asked about their opinions of working in groups in EL Lessons, they answered it was fun,
because they had the chance to share, dialogue and contribute with ideas for their group.

On the other hand, when the interview was carried out students answered that it was fun as long
as every member was cooperating with the task they had to do, for instance, to the first question
about what they thought of CLL, a student answered: “Yo opino que es muy divertido, trabajar
en grupos ya que todos aportamos para nuestras actividades “(C. Correa. Focus interview 5,
March 3th, 2012).. These opinions about what students considered was the development of
teamwork, let us see, that these kids started to be aware of how a group should function and that
cooperation offered them different chances to learn and feel comfortable when studying English
with their peers .

As a conclusion, these categories show how students had a good reaction to the CLL
implementation and the growth they had during this pedagogical intervention. I consider that in
my group or site there was a good reaction from students who were in a stage in which they only
though about themselves. However, they learnt to accept, share and respect their partners‟ roles
and the help they could offer when working in groups to get a common goal. Moreover, I would
say that this implementation helped students to get along with their partners, in a more tolerant
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way, and to grow as human beings since they learnt some social skills, which are not shown
directly, but categories demonstrated that they created their own dynamics to work, showed the
process and what they learnt after this implementation. Conversely, although few of them were
tough with partners they did not like, they told me in the interview that cooperative work was
good in the sense that when they studied through this method they could help each other and
enjoy learning and sharing.

